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Executive Summary 
 

Background 

Funded by The Hong Kong Jockey Club Charities Trust, the Jockey Club Co-parenting 8 

Plus (hereafter “the Project”) is a child-focused co-parenting educational program 

organized and launched by The Hong Kong Catholic Marriage Advisory Council 

(HKCMAC) from April 2018 to March 2021. This Project aims to help separated parents 

build up co-parenting knowledge, skills, and attitudes to meet children’s needs and 

enhance the parent-child relationship. In order to evaluate the effectiveness of the Project, 

an evaluation study was commissioned to the City University of Hong Kong in 2018. 

Objectives of the Study  

The main objectives of the Research Study (hereafter “the Study”) are as follows: -  

(a) To identify the needs of the separated/divorced parents for co-parenting education and 

supportive services; 

(b) To examine the effectiveness of the co-parenting educational courses conducted;  

(c) To examine the factors leading to the enhancement of the co-parenting educational 

program in the local context; and 

(d) To provide recommendations in the future refinement of the Project.  

Methodology 

Mixed data collection methods were adopted. Quantitative information was gathered by 

means of questionnaire surveys, and qualitative views were collected through focus group 

discussions. 

Regarding questionnaire surveys, a quasi-experimental study was conducted between 

November 2018 and October 2020 to examine changes in participants’ mental health, 

parent-child relationship and co-parenting. The participants of the questionnaire survey 

were (1) users who participated in the Project as a Project group (hereafter “users”) and 

(2) non-users who did not participate in the Project but received other services from 

HKCMAC, and they served as the comparison group (hereafter “non-users”). All of them 

were divorcing/divorced parents. Questionnaires were collected at the three different 

stages: pretest (service entry), post-test (one month later), and follow-up (four months 

later). For the project group, 82 parent participants completed the pre-test, 66 completed 

the post-test, with a return rate of 80.5%. At the follow-up test, 57 questionnaires were 

completed and with a return rate of 86.4%. For the comparison group, 84 parent 

participants completed the pre-test, 38 completed the post-test, with a return rate of 45.2%. 

At the follow-up test, 20 questionnaires were completed and with a return rate of 52.6%.  
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In order to collect the qualitative data, parent participants and social workers/counselors 

of HKCMAC were recruited to participate in the focus group discussions. In total, four 

focus group discussions were conducted in two rounds. The first round was conducted in 

March 2019, and the second round was conducted in June 2020. Among the four focus 

group discussions, two were conducted with 13 parent participants. The other two focus 

group discussions were conducted with 13 social workers/counselors.  

Key findings  

Mental health 

The questionnaire survey found that as compared to the non-users, users showed 

significant improvements in emotion management. Their anxiety and depression levels 

were lowered, and fewer psychological symptoms related to distress were reported.  

The qualitative views gathered in the focus group discussions also revealed that the 

Project positively impacted users’ mental health in three major aspects. Firstly, the users 

had been equipped with the knowledge and skills to manage emotions. Secondly, the peer 

groups allowed users to release negative emotions. Thirdly, the peer support and 

encouragement formed in the course helped the users in their everyday lives. 

Parent-child relationship  

The questionnaire survey revealed that, compared to non-users, users showed significant 

improvements in the parent-child attachment, including trust and communication, less 

alienation with their children, and perceived better relationship with children. 

The questionnaire survey findings can be further supported by the users' views in the 

focus group discussions. Many of them expressed that the Project's courses could help 

them develop a deeper understanding of their children and think from their children’s 

perspectives. Also, some users indicated that their relationships with children had 

improved as they adopted the appropriate attitudes and proactive approach to 

communicating with their children after participating in the courses of the Project. 

Relationship with the other parent, own parents and in-laws 

The questionnaire survey findings revealed that there were ongoing disputes and conflicts 

including psychological aggression and physical abuse between the parents; the 

relationship of both users and non-users with the other parent were very bad; the 

relationship of both users and non-users with their own parents (fathers and mothers) were 

above average; and the relationship of both users and non-users with in-laws (the other 

parents’ fathers and mothers) were below average. Compared to non-users, users did not 

show significant improvements in reducing conflicts with the other parent, and improving 

relationship with the other parent, their own parents and in-laws. 

 



3 

 

Co-parenting 

In the questionnaire survey, compared to the non-users, users showed significant 

improvements in the co-parental communication with the other parent, a significant 

reduction in the use of triangulation actions, and an increase in the knowledge and skills 

of co-parenting.  

The qualitative data showed that some users developed an emphatic understanding of the 

other parents. Furthermore, although not many parent participants reported having 

implemented successful co-parenting with the other party, a number of parent participants 

managed to build a satisfactory co-parenting relationship after they had learned how to 

control their emotions, respect their children’s feelings, and communicate with the other 

parents appropriately. 

Recommendations 

With the findings of the Study, a number of recommendations are proposed to develop 

and provide further sustainable support service for separated/divorced parents, enrich 

training for related professions and promote related community education for general 

population.  

Provide sustainable support service for separated parents 

Scope of intervention 

o Conduct on-going risk assessment of domestic violence and formulate 

corresponding safety plans. 

o Strengthen the knowledge and skills about communication between non-residential 

parents/fathers and their children. 

o Enhance understanding of impacts of parental divorce on children  

o Establish advanced courses to build advanced conflict resolution skills and practical 

emotional management skills. 

o Strengthen coordination with counseling services to address the needs of parents’ 

emotional regulation. 

o Provide mindfulness exercises, books, movies and music to help parents get practical 

methods to relieve emotions after the course. 

o Enhance mutual support and peer network among participants. 

o Provide opportunities for building parent-child relationships. 
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Method of course delivery 

o Provide specific support for residential parents and non-residential parents. 

o Offer dedicated courses to fathers and mothers respectively to cater to their different 

needs. 

o Run the courses with a mix of residential parents and non-residential parents. 

o Divide one whole-day session course into two sessions to enable users to have more 

time to digest the knowledge and skills taught in the first session. 

o Recruit former users to share or act as mentors in the courses. 

o Involve both separated parents to participate in the Project to facilitate mutual 

understanding. 

o Produce online self-learning materials. 

o Develop a mobile application of the Project. 

o Produce English materials for English-speaking users. 

o Set up a hotline for separated parents to address their emotional needs. 

o Arrange male social workers/counselors to lead groups/courses for fathers to 

enhance the participation of men. 

Training for related practitioners 

o Enhance the training of related practitioners, social workers/counselors in co-

parenting services. 

Strengthen education and services in the community 

o Increase public awareness of HKCMAC’s services via social media platforms. 

o Promote the concept of ‘Early Help-seeking’ for divorcing parents. 

o Explore community collaborators, such as schools, community centers and law firms, 

to promote the Project. 
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行政撮要 
 

研究背景 

香港公教婚姻輔導會在香港賽馬會慈善信託基金捐助下，於 2018 年 4 月至 2021

年 3 月推行了賽馬會「以孩為本」共享親職計劃（下稱「計劃」），以「兒童為本」

的理念為基礎，旨在協助離異父母學習共親職的知識、技能和態度，以照顧兒童的

需要和改善親子關係。香港城市大學在 2018 受委託進行本次研究，以評估計劃的

成效。 

研究目的 

本次研究的主要目的為： 

（一）探討離異／離婚父母在共享親職教育和支援服務方面的需要； 

（二）評估共享親職教育課程的成效； 

（三）以本地角度探討能夠改善共享親職教育計劃的因素； 

（四）為服務的未來改善方向提供建議。 

研究方法 

本次研究採用了混合研究方法，以問卷調查及聚焦小組討論的方式，分別收集量性

資料和質性資料。 

在問卷調查方面，研究團隊在 2018 年 11 月至 2020 年 10 月期間進行了準實驗研

究（Quasi-experimental study），以評估研究參加者在精神健康、親子關係及共親職

方面的轉變。問卷調查的參加者包括（一）計劃使用者，他們受邀參與的計劃組別

（下稱「使用者」）以及（二）沒有參與計劃但有使用香港公教婚姻輔導會其他服

務的非計劃使用者，他們受邀參與對照組別（下稱「非使用者」）。兩個組別的參加

者均為正在離異／已經離異的父母。問卷調查分三個階段收集資料：前測（進入服

務時）、後測（一個月後）及跟進調查（四個月後）。在計劃組別之中，82 名參加

者完成了前測，66 名完成了後測，回應率為 80.5%；57 名完成了跟進調查，回應

率為 86.4%。在對照組別之中，84 名參加者完成了前測，38 名完成了後測，回應

率為 45.2%；20 名完成了跟進調查，回應率為 52.6%。 
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另外，研究團隊邀請了計劃使用者和香港公教婚姻輔導的社工／輔導員參與聚焦

小組討論，以收集質性資料。本次研究總共分兩輪進行了四個聚焦小組討論，第一

輪在 2019 年 3 月進行，而第二輪在 2020 年 6 月進行。在四個聚焦小組討論之中，

總共有 13 名計劃使用者參與了兩個聚焦小組討論，另有 13 名社工／輔導員參與

了其他兩個聚焦小組討論。 

主要研究結果 

精神健康 

問卷調查比較計劃組別和對照組別，與非使用者相比，使用者在情緒管理方面有

顯著的改善，他們的焦慮和抑鬱程度均有下降，而因精神困擾所致的心理症狀亦

有所減少。 

在聚焦小組討論中得到的質性資料亦發現計劃對使用者在三個主要方面有正面影

響。首先，計劃為使用者裝備了情緒管理的知識和技巧。其次，小組令使用者能

夠抒發情緒。另外，組員的支援和課程中得到的鼓勵對使用者的日常生活均有幫

助。 

親子關係 

問卷調查顯示，與非使用者比較，使用者的親子依附關係有顯著改善，包括信任

和溝通有所增長，子女的疏離行為則有減少，他們認為與子女的關係亦變得更

好。 

使用者在聚焦小組討論中表達的意見進一步證實了問卷調查的結果。很多使用者

均表示，計劃的課程有助他們對子女有更深入的了解，以及從子女的角度思考事

情。此外，有些使用者指出，他們在參與課程後，以適當的態度和主動的方式與

子女溝通，令親子關係有所改善。 

與另一方家長、自己父母和姻親之間的關係 

問卷調查顯示，受訪離異父母之間發生持續的糾紛和衝突，包括精神及身體暴力。

另一方面，使用者和非使用者均指出他們與另一方家長之間的關係非常差（低數

值）；與自己父母之間的關係平均較一般好（高於平均數）；與姻親（另一方家長的

父母）之間的關係則平均較一般差（低於平均數）。與非使用者比較，使用者在減

少與另一方家長的衝突，以及與另一方家長、自己父母和姻親之間的關係均沒有顯

著改善。 
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共親職 

在問卷調查之中，對比非使用者，使用者在共親職時與另一方家長的溝通有所改善，

令子女涉入父母爭吵的三角關係的行為有顯著減少，在共親職的知識和技巧方面

亦有增長。  

質性資料顯示，部份使用者對另一方家長發展出具同理心的了解。再者，雖然未有

很多使用者已能夠與另一方家長建立成功的共親職關係，仍有一些使用者在課程

中學習到如何控制自己的情緒、尊重子女的感受、運用適當方法與另一方家長溝通

後，建立了尚可的共親職關係。 

建議 

研究團隊以研究結果為基礎，提出下列建議，以為離異父母推展可持續的支援服務、

加強相關專業的訓練及社區的教育。 

為離異父母推展可持續的支援服務 

介入內容範疇 

o 持續進行有關家庭暴力的危機評估及制訂相應的安全計劃。 

o 加強非同住父母或父親與子女溝通的知識和技巧。 

o 加強有關父母離異對子女影響的知識。 

o 設立進階課程，以建立進階的衝突處理技巧及實用的情緒管理技巧。 

o 加強與輔導服務的協作，以照顧離異父母在情緒管理方面的需要。 

o 提供靜觀練習、推介書藉、電影和音樂等有助離異父母在參加課程後仍能得以

舒緩情緒的實用方法。 

o 加強計劃使用者的互相支援和同伴網絡。 

o 為父母及兒童舉行共同參與的活動，以協助他們建立親子關係及實踐親職技

巧。 
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課程實行模式 

o 為同住父母及非同住父母提供具針對性的支援。 

o 為父親和母親各自提供專門的課程，以照顧兩者的不同需要。 

o 鼓勵同一家庭的同住和非同住父母參與計劃課程以提升雙方的了解及促進共

親職的實行。 

o 將整日一節的課程分開兩節授課，令使用者有更多時間消化第一節教授的知

識和技巧。 

o 招募具課程參與經驗的前使用者在課程中分享及成為友師。 

o 製作網上自學資源。 

o 積極邀請離異父母雙方參與計劃，以促進互相了解及實踐共親職。 

o 製作計劃的流動應用程式。 

o 為英語使用者製作英語教材。 

o 為離異父母設立熱線電話，以協助解決他們的情緒支援的需要。 

o 安排男性社工／輔導員帶領為父親而設的小組或課程，以增加男士的參與機

會。 

相關工作人員的培訓 

o 為相關工作人員提供培訓十分重要，包括協助離異父母實踐共親職的社工及

輔導員。 

加強社區的教育和服務 

o 通過各種網上社交平台提升大眾對香港公教婚姻輔導會的服務的認識。 

o 向正在處理離婚的父母推廣「及早求助」的觀念。 

o 發掘及擴大社區的合作以推廣計劃，例如學校、社區中心和律師行等。  
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Chapter One 

Introduction 

Chapter One 

 
1.1 Background 

Marriage and Divorce Trends in Hong Kong 

According to the Hong Kong Census and Statistics Department (2018), the standardized 

percentages of divorced/separated persons was 5.0% (3.7% for men and 6.1% for women) 

in 2016. From 1991 to 2016, the proportion of divorced/separated women was higher than 

that of men in all the selected years. 

The number of divorced and separated has increased significantly almost six times, from 

52,789 in 1991 to 306,939 in 2016. This phenomenon reflects the increasing need to 

support divorced and/or separated parents and their children. 

Table 1.1.1 Population aged 15 and above who are divorced/separated and by sex  
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According to the Hong Kong Census and Statistics Department (2020), the number of 

divorce decrees granted in 2019 was 21,157, which is more than triple of 6,295 in 1991. 

After eliminating the effect of population growth, the crude divorce rate1 was shown to 

have increased rapidly. In 2019, the crude divorce rate was 2.8 per 1 000 population, more 

than double that of 1991 (1.1 per 1 000 population). 

Table 1.1.2 Number of divorce decrees granted and crude divorce rate in selected years  

 

 
 

  

 
1 Crude divorce refers to the number of divorce decrees granted in a calendar year per 1 000 mid-year 

population of that year. 
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Co-parenting Project for Separated and Divorced Parents 

Divorce has become a context that many families experience over the life course. Amato 

(2000) pointed out the consequences of divorce, “divorce can lead to disruptions in the 

parent-child relationship, continuing discord between former spouses, loss of emotional 

support, economic hardship, and an increase in the number of other negative life events” 

(Amato, 2000). The academic achievement, psychological adjustment, and the level of 

anxiety and depression experienced by children of the divorced were explored in several 

research studies. Divorce was found to have affected children’s developmental outcomes 

in both cross-sectional and longitudinal studies (Lansford, 2009; Ham, 2003; Jekielek, 

1998). 

Family transformation through a divorce always takes some time to settle, where the 

parties involved have to accommodate the new stages in life. Separation or divorce is a 

traumatic event for the couples, as well as the children being involved. Children are 

vulnerable and defenseless because they have neither the choice nor control over the 

circumstances, while they are prone to becoming the victims of such an adverse situation.  

Given the consequences of divorce, there is a need to launch a series of co-parenting 

programs that help improve co-parenting behavior and strengthen couples’ capacity to 

work with each other on the wellbeing of their children as most of them will experience 

parental separation before they reach their 18th birthday. 

The Hong Kong Catholic Marriage Advisory Council (HKCMAC) is a unique non-

governmental organization specializing in supporting marriages and families. 

Incorporated in 1967, its mission is to promote life-long marriages and happy families 

according to Catholic principles irrespective of creed or race. HKCMAC has provided 

co-parenting services for separated and divorced parents, including counseling services 

and workshops for separated or divorced parents and children for years. The counseling 

services are to help both parents come up with a co-parenting plan in the best interests of 

children, to help both parents to maintain a close and loving relationship with children, to 

assist separating and divorcing couples to resolve their disputes and to offer counseling 

support to parents in emotional disturbance. In the workshops, separated or divorced 

parents can acquire conflict-resolution skills to resolve their conflicts, post-divorce 

parenting skills to strengthen their abilities in child care, and cooperating skills to preserve 

the best interest of their children. The services for children include counseling services 

and children counseling groups. These counseling services aim to help the children 

manage the negative impact of divorce on them through play therapy or counseling and 

help them express their worries and stresses facing the family changes. Therapeutic 

groups are also organized for children for their empowerment and psychological 

adjustment. 
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1.2 Jockey Club Co-parenting 8 Plus 

Funded by The Hong Kong Jockey Club Charities Trust, the Jockey Club Co-parenting 8 

Plus (hereafter “the Project”) is a child-focused educational program organized and 

launched by HKCMAC from April 2018 to March 2021. This Project aims to help 

separated parents build up co-parenting knowledge, skills, and attitudes to meet children’s 

needs and enhance the parent-child relationship. In particular, this Project provides 

capacity-building training for professionals and workers about co-parenting. Besides, a 

handy manual running co-parenting educational courses for divorcing parents will be 

developed for professionals and workers. 

Specifically, the Project objectives are to: 

o help the parents to be able to co-parent and work for the best interest of children; 

o educate the parents with the necessary knowledge of healthy and business-like co-

parenting; and 

o equip the parents with necessary skills in positive communication, conflict 

resolution, and effective parenting in order to eliminate parents’ conflict in front of 

their children. 

There are two major components of the Project: the basic co-parenting certificate course 

and the additional skill training courses for successful co-parenting, and together they 

make up one basic course and four elective courses. Each course is eight hours long, and 

a certificate of attendance would be given to the participants upon completion.  

The basic course is outlined as follows: 

o “Child-Focused” Co-parenting Workshop (「以孩為本」共享親職工作坊) helps 

parents to focus on what is in their children’s best interest and how to work more 

cooperatively and effectively with each other, such as children’s reaction to parents’ 

separation, the importance of co-parenting and communication skills.  

The elective courses include the followings: 

o Emotion Management Course (For Women) (「越過幽谷」情緒適應課程（婦女

篇）) assists separating and divorcing women to manage their negative emotions 

after a relationship ends through peer support2. 

o Emotion Management Course (For Parents) (「放下．重拾」情緒適應課程（父母

篇）) assists parents to manage their negative emotions and frustration of parenting 

during separation/divorce. 

 
2 In the second and third year of the project, the course Emotion Management Course (For Women) 

(「越過幽谷」情緒適應課程（婦女篇）) was integrated into the course Emotion Management 

Course (For Parents)「放下．重拾」情緒適應課程（父母篇）). 



13 

 

 

o Effective Parenting Course (「親親孩子心」親職技巧課程) helps separating and 

divorcing parents to develop the knowledge and skills to establish an attachment 

with their children and for effective co-parenting. 

o Conflict Resolution Course (「以和為貴」溝通及衝突處理課程) helps separating 

and divorcing parents to develop knowledge and skills in communicating with the 

other parents and conflict resolution. 

In order to evaluate the effectiveness of the Project, an evaluation study was 

commissioned to the City University of Hong Kong in 2018. 

1.3 Objectives of the Research Study 

The main objectives of the Research Study (hereafter “the Study”) are as follows: -  

(e) To identify the needs of the separated/divorced parents for co-parenting education 

and supportive services; 

(f) To examine the effectiveness of the co-parenting educational courses conducted;  

(g) To examine the factors leading to the enhancement of the co-parenting educational 

program in the local context; and 

(h) To provide recommendations in the future refinement of the services.  

1.4 Organization of the Research Study Report 

The following information is provided in this report: 

Chapter 1 Introduction, which includes the background, the introduction of the Project 

and objectives of the Study; 

 

Chapter 2 Research methodology of the questionnaire survey, qualitative survey, and 

survey limitations;  

 

Chapter 3 Results of the questionnaire survey; 

 

Chapter 4 Results of the qualitative survey; and 

 

Chapter 5 Conclusion and recommendations. 
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Chapter Two 

Research Methodology 

Chapter Two 

 
Mixed data collection methods were adopted. Quantitative information was gathered by 

means of questionnaire surveys, and qualitative views were collected through focus group 

discussions. 

2.1 Questionnaire Survey 

Parent Participants 

The parent participants of the Study were (1) users who participated in the Co-parenting 

8 Plus (“the Project”) as a Project group and (2) non-users who did not participate in the 

Project but received other services from the HKCMAC, and they served as the 

comparison group. All of them were divorcing/divorced parents.    

Survey Procedures 

A quasi-experimental design was used in the questionnaire survey. Users of the Project 

group and the non-users of the comparison group were recruited from HKCMAC. Users 

were the participants of the five courses of the Project, including the Co-parenting 

Workshop, Emotion Management Course (For Women), Emotion Management Course 

(For Parents), Effective Parenting Couse, and Conflict Resolution Course. Non-users did 

not attend the courses of the Project but received other services for divorcing/divorced 

parents, such as legal advice and counseling services. 

The pre-test, post-test, and follow-up surveys were conducted respectively before 

receiving services from the HKCMAC (pre-test), one month (post-test), and four months 

(follow-up test) after receiving the services in both Project and comparison groups.   

The recruited users and non-users were informed of the details of the questionnaire survey 

during recruitment. They read the details of the information sheet and provided written 

consents to participate in the Study. They were also informed that the involvement in this 

Study was entirely voluntary, and it would be free for them to leave at any time. If they 

withdrew from the Study, the services they were receiving would not be affected. After 

obtaining the informed consents, they were instructed to self-administer the questionnaire 

via a secured online platform. Quality control measures such as data checking and 

validation were implemented to ensure the data collected from the Study were credible. 
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Questionnaire Design 

The questionnaire was designed after reviewing the details of the Project and literature 

reviews. Five domains were identified for measuring the effectiveness of the Project, 

including (i) mental health, including anxiety, depression, and distress levels; (ii) the 

parent-child relationship; (iii) conflicts and relationship with the other parent; (iv) 

relationship with parents and in-laws (the other parent’s parents); (v) co-parenting 

including quality of co-parental communication, triangulation, and knowledge and skills 

of co-parenting; and (vi) demographics of the parent participants. 

The questionnaire and consent form of the questionnaire survey in Chinese are shown in 

Annex 1 and Annex 2, respectively.  

Table 2.1.1 Framework of the questionnaire 

Scope Instruments 

Mental health Hospital Anxiety and Depression Scale (HADS) 

Chinese Impact of Event Scale-Revised (CIES-R)  

Parent-child 

relationship 

Inventory of Parent and Peer Attachment (IPPA) 

Relationship with children 

Conflicts and 

relationship with the 

other parent 

Psychological aggression and physical abuse by the other 

parent 

Psychological aggression and physical abuse by the parent 

participants 

Relationship with the other parent 

Relationship with 

parents and in-laws 

Relationship with parents 

Relationship with in-laws (the other parent’s parents) 

Co-parenting Quality of Co-parental Communication Scale (QCCS) 

Co-parenting Questionnaire – Triangulation subscale 

Knowledge and skills of co-parenting 

Demographics Gender, age, education level, economic activity status, length 

of living in Hong Kong, marital status, whether living with 

the other parent, number of children  
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Data Analysis 

All the results collected from the questionnaire surveys were validated and analyzed. 

Validation rules were used to perform logical checks on within-record inconsistency and 

out-of-range error. All completed questionnaires were undergone the above process and 

passed the abovementioned tests and checks. 

Descriptive statistics were used to summarize the findings of the questionnaire surveys. 

For the analyses, appropriate statistical tests were conducted, depending on the nature of 

the variables. Paired t-tests were conducted to study the difference between the mean 

scores of the two times of the surveys (i.e., between pre-test and post-test, and between 

pre-test and follow-up) between users of the Project group and non-users of the 

comparison group; t-tests were conducted to study differences of the mean scores between 

users and non-users; chi-square tests were used to study the association between pairs of 

categorical variables; general linear models (GLM) were compiled to determine the 

differences of the mean scores of two times of survey; one-way ANCOVA (Analysis of 

Covariance) tests were adopted to examine the effects of the Project by compiling the 

differences between the users and non-users of the post-test and follow-up test, 

controlling for the scores of the pre-test; and logistic regression models were constructed 

to predict the probability of events from happening at a later time of the survey. In these 

analyses, p-values were calculated in order to evaluate the statistical significance of the 

results; a p-value of less than .05 (p < .05) was considered statistically significant. All the 

statistical analyses were conducted using IBM SPSS Statistics software version 25.0 

(IBM SPSS Inc., Chicago, IL, USA).  

Attention is drawn to some figures not adding up to 100% due to rounding up/down. 

Likewise, a summation of percentages may exceed 100% because more than one answer 

was allowed to be selected in some survey questions.  

Enumeration Result 

The questionnaire survey was conducted between November 2018 and October 2020. In 

total, 166 parent participants participated in the Study and completed the pre-test survey 

(T0). Among them, 82 parent participants were users of the Project and classified as the 

project group. 84 were non-users of the Project who received other services from the 

HKCMAC and thus served as the comparison group.  

For the project group, of the 82 parent participants, 66 completed the post-test and with a 

return rate of 80.5%. At the follow-up test, 57 questionnaires were completed and with a 

return rate of 86.4%. 

For the comparison group, of the 84 parent participants, 38 completed the post-test and 

with a return rate of 45.2%. At the follow-up test, 20 questionnaires were completed and 

with a return rate of 52.6%. 

The enumeration result of the questionnaire survey is shown in 2.1.2. 
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Table 2.1.2 Enumeration result of the questionnaire survey 
 

Pre-test 

(T0) 

Post-test 

(T1) 

Follow-up test 

(T2) 

Project group (users) 82 66 57 

Comparison group (non-users) 84 38 20 

Total 166 104 77 

 

The demographic information of the parent participants is listed in 3.1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



18 

 

2.2 Focus Group Discussions 

Participants 

The focus group discussion participants included users who participated in the Jockey 

Club Co-parenting 8 Plus (“the Project”) and the social workers of the Project. 

Procedures 

Conducting in-depth interviews is very much different from questionnaire surveys. A 

discussion is not to seek a definitive response from individual respondents based on the 

sequence dictated by the interviewers’ pre-designed structured or semi-structured 

questionnaire. Instead, the moderator’s role in a discussion is to encourage participants’ 

responses to a topic and elicit their thinking, attitudes, and ideas on the issue3. Each focus 

group discussion lasted for around one and a half to two hours. The guideline of 

discussions and the consent forms of focus group discussions are presented in Annex 3 

and Annex 4, respectively. 

Data Processing and Quality Assurance 

The moderators for the in-depth interviews were selected from the Project Team members 

who have previous experience in conducting interviews. A special team of indoor staff, 

who has many years of experience conducting research, was responsible for analyzing 

the views collected from the discussions.  

Several measures were in place to ensure that information gathered from the discussions 

is credible, as follows: 

o Attempts were made to recruit participants from different background; 

o The materials and guidelines used for the in-depth interviews were carefully drawn 

up; and 

o The moderators of discussions were experienced researchers who have ample 

experience in conducting qualitative interviews. 

Enumeration Results 

In total, four focus group discussions were conducted with parent participants and social 

workers/counselors of the Project and counseling services for divorcing parents in 

HKCMAC in two rounds. The first round was conducted in March 2019, and the second 

round was conducted in June 2020.  

 
3 Vaughan, Sharon et al. (1996), Focus Group interviews in education and psychology, pg.5. 
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Among the four focus group discussions, two were conducted with 13 parent participants, 

with 1 of them joining both groups. The other two focus group discussions were 

conducted with 13 social workers/counselors, with 3 attending both groups.  

The enumeration result of the focus group discussions is shown in 2.1.3. 

Table 2.1.3 Enumeration result of focus group discussion 

 

The demographic information of the parent participants is listed in 4.1. 

 

 

  

 
1st round 2nd round Total  

Parent participants 6 8 13 

Social workers / counselors  8 8 13 
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2.3 Survey limitations 

Although the final results are believed to be as accurate as practically possible by 

implementing thorough data validation and processing procedures, there may still be 

sampling errors and non-sampling errors. The readers should bear in mind a number of 

limitations and the attempts to alleviate the impact of those limitations. 

o COVID-19 pandemic: During the Study, the COVID-19 pandemic took place in 

early 2020. The recruitment of participants was affected due to the necessity to 

practice social distancing, causing the subsequent suspension of the Project 

courses to ensure the safety of the staff and service users. It is believed that this 

might have reduced the sample size of the Study. Moreover, due to the COVID-19 

pandemic, the second round of focus group discussions was conducted via Zoom, 

an online video conferencing tool, which might have affected the interaction of 

participants.  

o High dropouts in the follow-up survey: A longitudinal design of pre-post and 

follow-up tests for both users and non-users was adopted. Even though tremendous 

efforts were made to retain the recruited parent participants, higher proportions of 

non-users than the users had dropped out of the Study, especially at follow-up 

survey, after receiving the services and their cases were closed. Therefore, readers 

should take precautions when interpreting the findings and statistical analyses that 

compare the results of the pre-test and follow-up survey.  
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Chapter Three 

Results of Questionnaire Survey 

Chapter Three 

 
3.1 Demographics of Parent Participants 

A total of 166 parent participants participated in the Study and completed the pre-test 

survey (T0). Eighty-two parent participants were users of the Project and served as the 

Project group; 84 were non-users of the Project who received other services from 

HKCMAC, who served as the comparison group.   

Of the 82 users, 53.7% were fathers, and 46.3% were mothers. Their average age was 

42.4 years old (SD = 7.0). About two-thirds (66.7%) attained post-secondary education, 

and the remaining one-third had secondary education or below. The majority of the users 

were economically active (90.1%) and had lived in Hong Kong for seven years or more 

(93.7%). Regarding marital status, 65.4% were separated, 29.6% were divorced, and the 

remaining 4.9% were married. Though the great majority (95.0%) were separated or 

divorced, 16.0% still lived with the other parent (separated or divorced spouse). About 

53.7% had one child, 42.7% had two children, and 3.7% had three children or more.  

Of the 84 non-users, 60.7% were mothers, and 39.3% were fathers. Their average age was 

40.0 years old (SD = 8.1). About 61.4% attained post-secondary education, and the 

remaining 38.6% had secondary education or below. About three quarters (75.9%) were 

economically active. The majority (95.1%) of the non-users had lived in Hong Kong for 

seven years or more. Regarding marital status, 76.2% were separated, 8.3% were divorced, 

and the remaining 15.5% were married. About 40.5% were living with the other parent 

(separated or divorced spouse). About 61.9% had one child, 33.3% had two children, and 

4.8% had three children or more. 

The profiles of the users and non-users did not differ significantly in terms of gender, age, 

education level, length of living in Hong Kong, and the number of children. Though the 

survey design is not a randomized control trial (RCT), the insignificant results indicate 

that the recruited non-users were an appropriate comparison group. Despite this, it is 

noted that there were significant differences between the two groups in economic activity 

status, marital status, and the status of living with the other parent. Hence, care should be 

taken when interpreting the data. 
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Table 3.1.1 Demographics of the parent participants 

 Pre-test (T0) 

 All Users Non-users χ2 / t 

 % % % 

Gender    3.45 

Fathers 46.4 53.7 39.3  

Mothers 53.6 46.3 60.7  

Age    1.96 

Mean 41.1 42.4 40.0  

Standard deviation (SD) 7.7 7.0 8.1  

Education level    0.49 

Secondary or below 36.0 33.3 38.6  

Post-secondary 64.0 66.7 61.4  

Economic activity status    5.86* 

Economically active 82.9 90.1 75.9  

Economically inactive 17.1 9.9 24.1  

Length of living in Hong Kong    0.16 

Below 7 years 5.6 6.3 4.9  

7 years or above 94.4 93.7 95.1  

Marital status    15.07** 

Separated 70.9 65.4 76.2  

Divorced 18.8 29.6 8.3  

Married 10.3 4.9 15.5  

Living with the other parent    12.08** 

Yes 28.5 16.0 40.5  

No 71.5 84.0 59.5  

Number of children    1.56 

1 child 57.8 53.7 61.9  

2 children 38.0 42.7 33.3  

3 children or more 4.2 3.7 4.8  

Total 100.0 100.0 100.0  

     

Respondents (n) 166 82 84  
 

a Chi-square test or t-test between users and non-users. 

*p < .05; ** p < .01; *** p < .001. 
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3.2 Mental Health  

Hospital Anxiety and Depression Scale (HADS) 

Hospital Anxiety and Depression Scale (HADS) is a self-administered instrument 

including 14 items on a four-point Likert scale (Zigmond & Snaith, 1983). The Chinese-

Cantonese version of the HADS was adopted to measure the anxiety (7 items) and 

depression (7 items) levels (Leung, Wing, Kwong, & Lo, 1999). Each item is scored from 

0 to 3, with each subscale score ranging from 0 to 21, depending on the presence and 

severity of the symptoms. A score of 0 to 7 for either subscale could be regarded as being 

within the normal range, a score of 8 to 10 being just suggestive of the presence of a mood 

disorder, and a score of 11 or higher indicating a probable presence of the mood disorder. 

The Cronbach’s alphas of the HADS for this Study were 0.904 for anxiety and 0.807 for 

depression.   

For anxiety level, over one-quarter of users (37.8%) and non-users (28.6%) had scored 

11 or higher, indicating that they might have anxiety in the pre-test period. For depression 

level, about 20.7% of users and 17.9% of non-users had scored 11 or higher, indicating 

that they might have depression. No significant differences were found among users and 

non-users in the pre-test.  

Table 3.2.1 HADS 

 Pre-test (T0) 

 All Users Non-users χ2 / t 

 % % % 

Anxiety    2.87 

Normal (0-7) 38.0 31.7 44.0  

Mild case (8-10) 28.9 30.5 27.4  

Definitive case (11 -21) 33.1 37.8 28.6  

Depression    0.85 

Normal (0-7) 58.4 54.9 61.9  

Mild case (8-10) 22.3 24.4 20.2  

Definitive case (11 -21) 19.3 20.7 17.9  
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HADS – Anxiety 

Four GLMs were conducted to determine the differences in the mean scores on anxiety 

levels between the two times of the surveys (i.e., between pre-test and post-test, and 

between pre-test and follow-up), separately for users and non-users, controlling for 

gender and age of the parent participants.  

The anxiety level of users had dropped significantly from 10.0 (SD = 4.2) at the pre-test 

to 7.3 (SD = 3.9) at the post-test after controlling for gender and age of the users (F = 

117.59, p < .001). The anxiety level of users further decreased significantly to 6.5 (SD = 

3.3) at the follow-up (F = 37.95, p < .001). The results of the post-test and the follow-up 

indicate that their anxiety had improved. 

The anxiety level of non-users had dropped significantly from 8.1 (SD = 4.5) at the pre-

test to 8.0 (SD = 4.2) at the post-test after controlling for gender and age of the non-users 

(F = 44.09, p < .001). The anxiety level of non-users further decreased significantly to 

7.5 (SD = 5.6) at the follow-up (F = 12.41, p < .01). The results of the post-test and the 

follow-up indicate that their anxiety had improved. 

ANCOVA tests were conducted to examine the improvement in the anxiety levels 

between users and non-users, controlling for the corresponding scores of the pre-test. 

Compared to non-users, users showed significant improvements in anxiety levels in the 

post-test after controlling for the pre-test scores (p < .05). 

Table 3.2.2 HADS – Anxiety  

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 10.0 4.2 117.59*** 38 8.1 4.5 44.09*** 13.32*** 

Post-test (T1) 66 7.3 3.9  38 8.0 4.2   

From Pre-test to Follow-up 

Pre-test (T0) 57 9.9 4.2 37.95*** 20 8.9 5.1 12.41** 3.61 

Follow-up (T2) 57 6.5 3.3  20 7.5 5.6   
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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HADS – Depression 

Similarly, four GLMs were conducted to determine the differences in the mean scores on 

depression levels between the two times of the surveys (i.e., between pre-test and post-

test, and between pre-test and follow-up), separately for users and non-users, controlling 

for gender and age of the parent participants. 

The depression level of users had dropped significantly from 8.0 (SD = 4.2) at the pre-

test to 6.3 (SD = 3.8) at the post-test after controlling for gender and age of the users (F 

= 37.46, p < .001). The depression level of users further decreased to 6.3 (SD = 3.8) at 

the follow-up significantly (F = 17.84, p < .001). The results of the post-test and the 

follow-up indicate that their depression had improved. 

The depression level of non-users increased significantly from 6.9 (SD = 3.7) at the pre-

test to 7.5 (SD = 3.7) at the post-test after controlling for gender and age of the non-users 

(F =4.78, p < .05). No statistical difference was found between the scores at the pre-test 

and the follow-up.   

ANCOVA tests were conducted to examine the improvement in the depression levels 

between users and non-users, controlling for the corresponding scores of the pre-test. 

Compared to non-users, users showed significant improvements in depression levels in 

the post-test after controlling for the pre-test scores (p < .05). 

Table 3.2.3 HADS – Depression 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 8.0 4.2 37.46*** 38 6.9 3.7 4.78* 7.26** 

Post-test (T1) 66 6.3 3.8   38 7.5 3.7     

From Pre-test to Follow-up 

Pre-test (T0) 57 7.9 4.3 17.84*** 20 7.7 3.9 0.60 0.72 

Follow-up (T2) 57 6.3 3.8   20 7.0 3.9     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Chinese Impact of Event Scale-Revised (CIES-R) 

The Impact of Event Scale-Revised (IES-R) is a short and easily self-administered 

instrument including 22 items on a five-point Likert scale (Wiss & Marmar, 1997). The 

tool, not diagnostic for posttraumatic stress disorder (PTSD), is an appropriate instrument 

to measure the subjective response to a specific traumatic event in the response sets of 

intrusion (difficulty in staying asleep, dissociative experiencing, similar to flashbacks), 

avoidance (the tendency to avoid thoughts or reminders about the incident), and 

hyperarousal (irritated feeling, angry, difficulty in sleep onset), as well we a total 

subjective stress score. The Chinese Impact of Event Scale-Revised (CIES-R) was 

adopted (Wu & Chan, 2003). Parent participants were asked to report the degree of 

distress of the psychological symptom related to the focused event in the past seven days. 

Each item is scored from 0 to 4, and the item responses are 0 (not at all), 1 (a little bit), 2 

(moderately), 3 (quite a bit), and 4 (extremely). The CIES-R is not meant to be diagnostic. 

No specific cut-off score is set, while scores higher than 24 are of concern. A score of 24 

to 32 indicates the presence of some PTSD symptoms (Asukai & Kato, 2002), while a 

score of 33 to 38 is the best cut-off for a probable diagnosis of PTSD (Creamer et al., 

2002). A score of 39 and above indicates a high risk of PTSD symptomatology 

(Kawamura et al., 2001). The higher the score, the greater the concern for PTSD. The 

Cronbach’s alpha of the CIES-R for this Study was 0.956 (0.911 for intrusion subscale, 

0.885 for avoidance subscale, and 0.896 for hyperarousal subscale).  

Over half of the users (57.8%) and non-users (57.1%) had scores higher than 24 and were 

of concern for PTSD. Specifically, about 40.2% of users and 34.5% of non-users had 

scored 39 or above, reflecting higher levels of distress. 

Table 3.2.4 CIES-R 

 Pre-test (T0) 

 All Users Non-users χ2 / t 

 % % % 

Score 0-23 42.2 41.5 42.9 2.377 

Score 24-32 12.0 8.5 15.5  

Score 33-38 8.4 9.8 7.1  

Score 39 and above 37.3 40.2 34.5  
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Four GLMs were conducted to determine the differences in the mean scores on the total 

score of CIES-R between the two times of the surveys (i.e., between pre-test and post-

test, and between pre-test and follow-up), separately for users and non-users, controlling 

for gender and age of the parent participants.  

The total score of CIES-R of users had dropped significantly from 33.5 (SD = 19.1) at the 

pre-test to 29.2 (SD = 17.9) at the post-test after controlling for gender and age of the 

users (F = 93.96, p < .001). The total score further decreased to 26.6 (SD = 18.1) at the 

follow-up significantly (F = 6.07, p < .05). The results of the post-test and the follow-up 

indicate that their distress had improved. 

The total score of CIES-R of non-users increased significantly from 30.2 (SD = 18.2) at 

the pre-test to 34.3 (SD = 16.4) at the post-test after controlling for gender and age of the 

non-users (F = 14.14, p < .01), indicating their distress level had worsened. No statistical 

difference was found between the scores at the pre-test and the follow-up. 

ANCOVA tests were conducted to examine the improvement in the distress levels 

between the users and non-users, controlling for the corresponding scores of the pre-test. 

Compared to non-users, users showed significant improvements in the distress levels in 

the post-test after controlling for the pre-test scores (p < .01). 

Table 3.2.5 CIES-R - Total score 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 33.5 19.1 93.96*** 38 30.2 18.2 14.14** 8.51** 

Post-test (T1) 66 29.2 17.9   38 34.3 16.4     

From Pre-test to Follow-up 

Pre-test (T0) 57 32.7 18.6 6.07* 20 30.0 18.3 0.42 3.74 

Follow-up (T2) 57 26.6 18.1   20 31.7 20.0     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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IES-R Intrusion Subscale 

The intrusion subscale measures specific traumatic events such as intrusive thoughts, 

nightmares, intrusive feelings and imagery, and dissociative-like re-experiencing.  

The intrusion subscale of users had dropped significantly from 1.8 (SD = 0.9) at the pre-

test to 1.3 (SD = 0.9) at the post-test after controlling for gender and age of the users (F 

= 124.34, p < .001). The intrusion subscale further decreased to 1.2 (SD = 0.8) at the 

follow-up significantly (F = 23.43, p < .001). The results of the post-test and the follow-

up indicate that the situations, such as difficulty in staying asleep and dissociative 

experiencing, had improved. 

The intrusion subscale of non-users increased significantly from 1.5 (SD = 0.8) at the pre-

test to 1.6 (SD = 0.7) at the post-test after controlling for gender and age of the non-users 

(F = 10.53, p < .01). The intrusion subscale increased to 1.6 (SD = 0.9) at the follow-up 

significantly (F = 6.98, p < .05). The results of the post-test and the follow-up indicate 

that the situation had worsened.  

ANCOVA tests were conducted to examine the improvement on the intrusion subscale 

between the users and non-users, controlling for the corresponding scores of the pre-test. 

Compared to non-users, users showed significant improvements of the intrusion subscale 

in both post-test and follow-up after controlling for the pre-test scores (ps < .05). 

Table 3.2.6 CIES-R – Intrusion subscale 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 1.8 0.9 124.34*** 38 1.5 0.8 10.53** 2.6*** 

Post-test (T1) 66 1.3 0.9  38 1.6 0.7   

From Pre-test to Follow-up 

Pre-test (T0) 57 1.8 1.0 23.43*** 20 1.5 0.8 6.98* 0.45** 

Follow-up (T2) 57 1.2 0.8  20 1.6 0.9   
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 

  



29 

 

IES-R Avoidance Subscale 

The avoidance subscale measures the tendency to avoid thoughts or reminders about the 

incidents.  

The avoidance subscale of users increased significantly from 1.4 (SD = 0.9) at the pre-

test to 1.5 (SD = 0.8) at the post-test after controlling for gender and age of the users (F 

= 20.73, p < .001), however, the avoidance subscale decreased to 1.3 (SD = 0.9) at the 

follow-up significantly (F = 24.18, p < .001). The result of the follow-up indicates that 

the tendency to avoid thoughts or reminders about the incidents had lowered. 

The avoidance subscale of non-users increased significantly from 1.4 (SD = 0.9) at the 

pre-test to 1.7 (SD = 0.8) at the post-test after controlling for gender and age of the non-

users (F = 6.59, p < .05), however, the avoidance subscale decreased to 1.4 (SD = 1.0) at 

the follow-up significantly (F = 4.94, p < .05).  

ANCOVA tests were conducted to examine the improvement on the avoidance subscale 

between the users and non-users after controlling for the corresponding scores of the pre-

test; no statistical differences were observed.  

Table 3.2.7 CIES-R – Avoidance subscale 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 1.4 0.9 20.73*** 38 1.4 0.9 6.59* 1.65 

Post-test (T1) 66 1.5 0.8  38 1.7 0.8   

From Pre-test to Follow-up 

Pre-test (T0) 57 1.3 0.8 24.18*** 20 1.4 1.0 4.94* 0.17 

Follow-up (T2) 57 1.3 0.9  20 1.4 1.0   
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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IES-R Hyperarousal Subscale 

The hyperarousal subscale measures specific traumatic events such as irritated feeling, 

anger, difficulty in sleep onset.  

The hyperarousal subscale of users decreased significantly from 1.3 (SD = 1.0) at the pre-

test to 1.2 (SD = 0.9) at the post-test after controlling for gender and age of the users (F 

= 54.78, p < .001). The intrusion subscale further decreased to 1.1 (SD = 0.9) at the follow-

up significantly (F = 42.35, p < .001). The results of the post-test and the follow-up 

indicate that the situations had improved. 

The hyperarousal subscale of non-users increased from 1.2 (SD = 1.0) at the pre-test to 

1.3 (SD = 0.9) at the post-test and 1.3 (SD = 1.0) at the follow-up significantly after 

controlling for gender and age of the non-users (ps < .01) 

ANCOVA tests were conducted to examine the improvement on the hyperarousal 

subscale between the users and non-users after controlling for the corresponding scores 

of the pre-test; no statistical differences were observed.  

Table 3.2.8 CIES-R – Hyperarousal subscale 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 1.3 1.0 54.78*** 38 1.2 1.0 14.91*** 0.84 

Post-test (T1) 66 1.2 0.9  38 1.3 0.9   

From Pre-test to Follow-up 

Pre-test (T0) 57 1.3 1.0 42.35*** 20 1.1 0.9 9.04** 2.33 

Follow-up (T2) 57 1.1 0.9  20 1.3 1.0   
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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3.3 Parent-child Relationship 

Inventory of Parent and Peer Attachment (IPPA) 

The Inventory of Parent and Peer Attachment (IPPA) is an instrument to measure the 

attachment between parents and children with 28 items on a five-point Likert scale 

(Armsden & Greenbern, 1987). The Chinese version of the IPPA was adopted (Song, 

2004). Parent participants were asked to self-assess the degree of attachment with their 

children. Each item is scored from 1 to 5, and the item responses are from 1 (never or 

almost never to) to 5 (always or almost always). The parental scale of the IPPA includes 

three subscales, namely trust (10 items, ranging from 10 to 50), communication (10 items, 

ranging from 10 to 50) and alienation (8 items, ranging from 8 to 40), as well as the total 

IPPA score (28 items, ranging from 28 to 140). A higher IPPA score indicates a positive 

quality of attachment, that is, a high level of trust, better communication, and a lower 

level of alienation feelings. The Cronbach’s alpha of the IPPA for this Study was 0.878 

(0.729 for trust, 0.721 for communication, and 0.812 for alienation).  

Four GLMs were conducted to determine the differences in the mean scores on the total 

score of IPPA between the two times of the surveys, separately for users and non-users, 

controlling for gender and age of the parent participants.  

The total score of IPPA of users increased significantly from 100.6 (SD = 11.5) at the pre-

test to 107.4 (SD = 11.5) at the post-test after controlling for gender and age of the users 

(F = 314.52, p < .001). The total score further increased to 111.5 (SD = 11.0) at the follow-

up significantly (F = 89.77, p < .001). The results of the post-test and the follow-up 

indicate that the users perceived improved quality of attachment with their children. 

The total score of IPPA of non-users decreased from 103.3 (SD = 7.0) at the pre-test to 

101.2 (SD = 9.8) at the post-test and 101.4 (SD = 11.8) significantly after controlling for 

gender and age of the non-users (ps < .001) indicating their perceived quality of 

attachment with their children had worsened.  

ANCOVA tests were conducted to examine the improvement in the parent-child 

attachment between the users and non-users, controlling for the corresponding scores of 

the pre-test. Compared to non-users, users showed significant improvements in the 

quality of parent-child attachment in both post-test and follow-up after controlling for the 

pre-test scores (ps < .001). 
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Table 3.3.1 IPPA – Total score 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 59 100.6 11.5 314.52*** 36 103.3 7.9 35.82*** 53.15*** 

Post-test (T1) 59 107.4 11.5   36 101.2 9.8     

From Pre-test to Follow-up 

Pre-test (T0) 50 101.5 10.7 89.77*** 18 103.6 8.6 21.92*** 39.37*** 

Follow-up (T2) 50 111.5 11.0   18 101.4 11.8     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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IPPA – Trust Subscale 

The trust subscale measures the degree of mutual understanding and respect in the parent-

child relationship. A higher score indicates a higher level of trust the parent participants 

perceived. 

The trust subscale of users increased significantly from 37.2 (SD = 4.5) at the pre-test to 

40.4 (SD = 4.2) at the post-test after controlling for gender and age of the users (F = 

101.13, p < .001). The subscale further increased to 42.0 (SD = 4.3) at the follow-up 

significantly (F = 41.41, p < .001). The results of the post-test and the follow-up indicate 

that the users perceived increased levels of trust in their parent-child relationships. 

The trust subscale of IPPA of non-users decreased significantly from 40.2 (SD = 2.9) at 

the pre-test to 38.8 (SD = 4.3) at the post-test and 39.2 (SD = 4.2) after controlling for 

gender and age of the non-users (ps < .001), indicating their perceived trust in their parent-

child relationship had lowered.  

ANCOVA tests were conducted to examine the improvement in the trust between the 

users and non-users after controlling for the corresponding scores of the pre-test. 

Compared to non-users, users showed significant improvements in the perceived trust in 

their parent-child relationship in the post-test and the follow-up after controlling for the 

pre-test scores (ps < .05). 

Table 3.3.2 IPPA – Trust subscale 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 59 37.2 4.5 101.13*** 36 40.2 2.9 23.12*** 36.14*** 

Post-test (T1) 59 40.4 4.2   36 38.8 4.3     

From Pre-test to Follow-up 

Pre-test (T0) 50 37.7 4.2 41.41*** 18 40.2 3.2 34.49*** 28.00*** 

Follow-up (T2) 50 42.0 4.3   18 39.2 4.2     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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IPPA – Communication Subscale 

The communication subscale assesses the extent and quality of spoken communication in 

the parent-child relationship. A higher score indicates better communication. 

The communication subscale of users increased significantly from 35.2 (SD = 4.5) at the 

pre-test to 37.1 (SD = 4.2) at the post-test after controlling for gender and age of the users 

(F = 394.01, p < .001). The subscale further increased to 37.6 (SD = 3.6) at the follow-up 

significantly (F = 50.39, p < .001). The results of the post-test and the follow-up indicate 

that the users perceived better communication with their children. 

The communication subscale of non-users decreased significantly from 34.9 (SD = 3.5) 

at the pre-test to 33.9 (SD = 3.6) at the post-test and 33.8 (SD = 4.5) after controlling for 

gender and age of the non-users (ps < .05). The results of the post-test and the follow-up 

indicate that their quality levels of communication with their children decreased. 

ANCOVA tests were conducted to examine the improvement in the communication 

between the users and non-users after controlling for the corresponding scores of the pre-

test. Compared to non-users, users showed significant improvements in the extent and 

quality of communication in their parent-child relationship in the post-test and the follow-

up after controlling for the pre-test scores (ps < .05). 

Table 3.3.3 IPPA – Communication subscale 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 59 35.2 4.5 394.01*** 36 34.9 3.5 14.79** 35.16*** 

Post-test (T1) 59 37.1 4.2   36 33.9 3.6     

From Pre-test to Follow-up 

Pre-test (T0) 50 35.4 4.1 50.39*** 18 34.9 3.5 5.89* 18.57*** 

Follow-up (T2) 50 37.6 3.6   18 33.8 4.5     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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IPPA – Alienation Subscale 

The alienation subscale assesses feelings of anger and interpersonal alienation in the 

parent-child relationship. A higher score indicates greater alienation. 

The alienation subscale of users decreased from 11.9 (SD = 4.8) at the pre-test to 10.0 

(SD = 4.8) at the post-test significantly after controlling for gender and age of the users 

(F = 242.72, p < .001). The subscale further decreased to 8.1 (SD = 4.9) at the follow-up 

significantly (F = 48.98, p < .001). The results of the post-test and the follow-up indicate 

that the users perceived less alienation with their children. 

The alienation subscale of non-users decreased from 11.8 (SD = 3.5) at the pre-test to 11.5 

(SD = 4.4) at the post-test and 11.6 (SD = 5.1) significantly after controlling for gender 

and age of the non-users (ps < .01), indicating that they perceived less alienation with 

their children.  

ANCOVA tests were conducted to examine the improvement in the alienation between 

the users and non-users, controlling for the corresponding scores of the pre-test. 

Compared to non-users, users showed significant improvements in the interpersonal 

alienation in their parent-child relationship in the post-test and the follow-up after 

controlling for the pre-test scores (ps < .05). 

Table 3.3.4 IPPA – Alienation subscale 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 59 11.9 4.8 242.72*** 36 11.8 3.5 11.21** 6.46* 

Post-test (T1) 59 10.0 4.8   36 11.5 4.4     

From Pre-test to Follow-up 

Pre-test (T0) 50 11.6 4.9 48.98*** 18 11.5 3.3 20.20** 12.62** 

Follow-up (T2) 50 8.1 4.9   18 11.6 5.1     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Relationship with Children 

The parent participants were asked to assess the relationship with their children in general 

on a 7-point Likert scale from 0 (very bad) to 6 (very good). A higher score indicates a 

better relationship with children. 

The parent-child relationship of users increased significantly from 5.0 (SD = 1.1) at the 

pre-test to 5.7 (SD = 1.1) at the post-test after controlling for gender and age of the users 

(F = 29.24, p < .001), indicating that the relationship with children was getting better. No 

statistical difference was found between the scores at the pre-test and the follow-up.  

Though the parent-child relationship of non-users stood over 5, indicating a good parent-

child relationship; the score decreased significantly from 5.4 (SD = 0.9) at the pre-test to 

5.3 (SD = 1.2) at the post-test after controlling for gender and age of the non-users (F = 

14.78, p < .01). No statistical difference was found between the scores at the pre-test and 

the follow-up.  

ANCOVA tests were conducted to examine the improvement in the parent-child 

relationship between the users and non-users, controlling for the corresponding scores of 

the pre-test. Compared to non-users, users showed significant improvements in the 

parent-child relationship in the post-test after controlling for the pre-test scores (p < .001). 

Table 3.3.5 Relationship with children 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1  

From Pre-test to Post-test 

Pre-test (T0) 66 5.0 1.1 29.24*** 38 5.4 0.9 14.78** 14.34*** 

Post-test (T1) 66 5.7 1.1  38 5.3 1.2   

From Pre-test to Follow-up 

Pre-test (T0) 57 5.0 1.1 3.24 20 5.3 0.9 4.44 0.88 

Follow-up (T2) 57 5.4 1.3  20 5.1 1.3   
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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3.4 Conflicts and Relationship with the Other Parent 

Psychological Aggression by the Other Parent 

The parent participants were asked to report whether there was any psychological 

aggression such as “insulted or swore,” “shouted or yelled,” “threatened to hurt his/her 

family members,” and “threatened to hurt him/her” by the other parent in the past year.  

Among the users, the annual prevalence rate of psychological aggression by the other 

parent increased from 40.9% at the pre-test to 43.9% at the post-test. The increase was 

statistically significant (OR = 9.22, p < .001) after controlling for gender and age of the 

users. In the follow-up, the annual prevalence rate had dropped to 40.4% significantly 

(OR = 4.12, p < .05).  

Among the non-users, the annual prevalence rate of psychological aggression by the other 

parent increased from 47.4% at pre-test to 50.0% at post-test. The increase was 

statistically significant (OR = 44.85, p < .001) after controlling for gender and age of the 

non-users. In the follow-up, the annual prevalence rate had dropped to 40.0% 

significantly (OR = 26.08, p < .05). 

Comparing the annual prevalence rates of psychological aggression by the other parent, 

no statistical differences were found between the users and non-users after controlling for 

the corresponding pre-test scores.  

Table 3.4.1 Annual prevalence of psychological aggression by the other parent 

 
Users Non-users 

OR 2 
n % OR1 n % OR1 

From Pre-test to Post-test 

Pre-test (T0) 66 40.9 9.22*** 38 47.4 44.85*** 0.81 

Post-test (T1) 66 43.9  38 50.0   

From Pre-test to Follow-up 

Pre-test (T0) 57 42.1 4.12* 20 55.0 26.08* 1.39 

Follow-up (T2) 57 40.4  20 40.0   
 

1 Logistic regression predicts the probability of psychological aggression at a later time of survey controlling 

for gender and age of the parent participants.  
2 Logistic regression predicts the probability of psychological aggression from happening on users over 

non-users at a later time of the survey, controlling for the scores of the previous time of the survey and the 

demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Physical Abuse by the Other Parent 

The parent participants were asked to report whether they had experienced physical abuse 

such as “pushed,” “slapped,” “punched or hit with something that could hurt him/her,” 

and “kicked” by the other parent in the past year.  

Among the users, the annual prevalence rate of physical abuse by the other parent 

decreased from 10.6% at pre-test to 4.6% at post-test and 3.5% at follow-up. No statistical 

differences were observed. 

Among the non-users, the annual prevalence rate of physical abuse by the other parent 

decreased from 10.5% at pre-test to 5.3% at post-test and 5.0% at follow-up. No statistical 

differences were observed. 

Comparing the annual prevalence rates of physical abuse by the other parent, no statistical 

differences were found between the users and non-users after controlling for the 

corresponding rates of the pre-test.  

Table 3.4.2 Annual prevalence of physical abuse by the other parent 

 
Users Non-users 

OR 1 
n % n % 

From Pre-test to Post-test 

Pre-test (T0) 66 10.6 38 10.5 0.23 

Post-test (T1) 66 4.6 38 5.3  

From Pre-test to Follow-up 

Pre-test (T0) 57 10.5 20 10.0 0.28 

Follow-up (T2) 57 3.5 20 5.0  
 

1 Logistic regression predicts the probability of physical abuse from happening on users over non-users 

at a later time of the survey, controlling for the scores of the previous time of the survey and the 

demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Psychological Aggression by the Parent Participants 

The parent participants were asked to report whether they had used psychological 

aggression such as “insulted or swore,” “shouted or yelled,” “threatened to hurt his/her 

family members,” and “threatened to hurt him/her” toward the other parent in the past 

year.  

Among the users, the annual prevalence rate of psychological aggression by the parent 

participants decreased from 24.2% at pre-test to 21.2% at post-test. The decrease was 

statistically significant (OR = 76.46, p < .001) after controlling for gender and age of the 

users. In the follow-up, the annual prevalence rate had dropped to 12.3% significantly 

(OR = 14.88, p < .01).  

Among non-users, the annual prevalence rate of psychological aggression by the parent 

participants decreased from 31.6% at the pre-test to 21.1% at the post-test. The decrease 

was statistically significant (OR = 15.46, p < .01) after controlling for gender and age of 

the non-users. No statistical difference was found between the scores at the pre-test and 

the follow-up.  

Comparing the annual prevalence rates of psychological aggression by the parent 

participants, no statistical differences were found between the users and non-users after 

controlling for the corresponding scores of the pre-test.  

Table 3.4.3 Annual prevalence of psychological aggression by the parent participants 

 
Users Non-users 

OR 2 
n % OR1 n % OR1 

From Pre-test to Post-test 

Pre-test (T0) 66 24.2 76.46*** 38 31.6 15.46** 1.65 

Post-test (T1) 66 21.2  38 21.1   

From Pre-test to Follow-up 

Pre-test (T0) 57 24.6 14.88** 20 35.0 7.65 0.50 

Follow-up (T2) 57 12.3  20 25.0   
 

1 Logistic regression predicts the probability of psychological aggression at a later time of survey controlling 

for gender and age of the parent participants.  
2 Logistic regression predicts the probability of psychological aggression from happening on users over 

non-users at a later time of the survey, controlling for the scores of the previous time of the survey and the 

demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Physical Abuse by the Parent Participants 

The parent participants were asked to report whether they had used physical abuse acts 

such as “pushed,” “slapped,” “punched or hit with something that could hurt him/her,” 

and “kicked” toward the other parent in the past year.  

Among the users, the annual prevalence rate of physical abuse by the parent participants 

decreased from 4.6% at pre-test to 1.5% at post-test and 1.8% at follow-up. No statistical 

differences were observed. 

Among the non-users, the annual prevalence rate of physical abuse by the other parent 

was 7.9% at both pre-test and post-test and 5.0% at follow-up. No statistical differences 

were observed. 

Comparing the annual prevalence rates of physical abuse by the parent participants, no 

statistical differences were found between the users and non-users after controlling for 

the corresponding rates of the pre-test.  

Table 3.4.4 Annual prevalence of physical abuse by the parent participants 

 
Users Non-users 

OR 1 
n % n % 

From Pre-test to Post-test 

Pre-test (T0) 66 4.6 38 7.9 0.12 

Post-test (T1) 66 1.5 38 7.9  

From Pre-test to Follow-up 

Pre-test (T0) 57 3.5 20 5.0 0.39 

Follow-up (T2) 57 1.8 20 5.0  
 

1 Logistic regression predicts the probability of physical abuse from happening on users over non-users 

at a later time of the survey, controlling for the scores of the previous time of the survey and the 

demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Relationship with the Other Parent 

The parent participants were asked to assess the relationship with the other parent in 

general on a 7-point Likert scale from 0 (very bad) to 6 (very good). A higher score 

indicates a better relationship with the other parent. 

Users’ perceived relationship with the other parent was very bad. The score increased 

from 1.5 (SD = 1.4) at the pre-test to 1.8 (SD = 1.8) at the post-test significantly after 

controlling for gender and age of the users (F = 16.56, p < .001). The score further 

increased to 1.9 (SD = 1.8) at the follow-up significantly (F = 24.37, p < .001). The results 

of the post-test and the follow-up indicate that the perceived relationship with the other 

parent had improved even the relationship was poor. 

Non-users’ perceived relationship with the other parent was bad. The score increased 

significantly from 2.1 (SD = 1.7) at the pre-test to 2.2 (SD = 1.9) at the post-test after 

controlling for gender and age of the users (F = 366.75, p < .001). The score decreased 

significantly to 2.1 (SD = 2.2) at the follow-up (F = 38.68, p < .001).  

ANCOVA tests were conducted to examine the improvement in the relationship with the 

other parent between the users and non-users; no statistical differences were observed 

after controlling for the corresponding scores of the pre-test.  

Table 3.4.5 Relationship with the other parent  

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 1.5 1.4 16.56*** 38 2.1 1.7 366.75*** 0.16 

Post-test (T1) 66 1.8 1.8   38 2.2 1.9     

From Pre-test to Follow-up 

Pre-test (T0) 57 1.5 1.5 24.37*** 20 1.8 1.9 38.68*** 0.99 

Follow-up (T2) 57 1.9 1.8   20 2.1 2.2     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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3.5 Relationship with Parents and In-laws 

Relationship with Parents 

The parent participants were asked to assess the relationship with their own parents 

(fathers and mothers) in general on a 7-point Likert scale from 0 (very bad) to 6 (very 

good). A higher score indicates a better relationship with parents. 

Users’ perceived relationship with parents was above average. The score increased 

significantly from 4.7 (SD = 1.4) at the pre-test to 4.8 (SD = 1.5) at the post-test after 

controlling for gender and age of the users (F = 192.67, p < .001). The score further 

increased to 4.9 (SD = 1.4) at the follow-up significantly (F = 83.91, p < .001). The results 

of the post-test and the follow-up indicate that the perceived relationship with parents had 

improved. 

Non-users’ perceived relationship with parents was above average. The score decreased 

significantly from 5.1 (SD = 1.3) at the pre-test to 4.9 (SD = 1.6) at the post-test after 

controlling for gender and age of the non-users (F = 9.35, p < .01). The score increased 

to 5.1 (SD = 1.7) at the follow-up significantly (F = 7.74, p < .05).  

ANCOVA tests were conducted to examine the improvement in the relationship with 

parents between the users and non-users; no statistical differences were observed after 

controlling for the corresponding scores of the pre-test. 

Table 3.5.1 Relationship with parents 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 4.7 1.4 192.67*** 38 5.1 1.3 9.35** 0.44 

Post-test (T1) 66 4.8 1.5   38 4.9 1.6     

From Pre-test to Follow-up 

Pre-test (T0) 57 4.8 1.4 83.91*** 20 5.1 1.4 7.74* 0.09 

Follow-up (T2) 57 4.9 1.4   20 5.1 1.7     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Relationship with In-laws 

The parent participants were asked to assess the relationship with the parents-in-law (the 

other parents’ fathers and mothers) in general on a 7-point Likert scale from 0 (very bad) 

to 6 (very good). A higher score indicates a better relationship with parents. 

Users’ perceived relationship with in-laws was below average. The score increased 

significantly from 2.6 (SD = 1.8) at the pre-test to 2.9 (SD = 2.1) at the post-test after 

controlling for gender and age of the users (F = 100.91, p < .001). The score further 

increased to 3.0 (SD = 2.3) at the follow-up significantly (F = 119.88, p < .001). The 

results of the post-test and the follow-up indicate that the perceived relationship with in-

laws had improved. 

Non-users’ perceived relationship with in-laws was below average. The score increased 

significantly from 2.5 (SD = 1.9) at the pre-test to 2.6 (SD = 1.8) at the post-test after 

controlling for gender and age of the non-users (F = 90.51, p < .001). The score was 

further increased to 2.8 (SD = 2.6) at the follow-up significantly (F = 7.79, p < .05). The 

results of the post-test and the follow-up indicate that the perceived relationship with in-

laws had improved. 

ANCOVA tests were conducted to examine the improvement in the relationship with in-

laws between the users and non-users; no statistical differences were observed after 

controlling for the corresponding scores of the pre-test. 

Table 3.5.2 Relationship with in-laws 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 2.6 1.8 100.91*** 38 2.5 1.9 90.51*** 0.55 

Post-test (T1) 66 2.9 2.1   38 2.6 1.8     

From Pre-test to Follow-up 

Pre-test (T0) 57 2.5 1.8 119.88*** 20 2.2 1.9 7.79* 0.13 

Follow-up (T2) 57 3.0 2.3   20 2.8 2.6     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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3.6 Co-parenting 

Quality of Co-parental Communication Scale (QCCS) 

The Quality of Co-parental Communication Scale (QCCS) is an instrument to assess co-

parental communication in separated or divorced couples with 10 items on a five-point 

Likert scale (Athrons, 1981). Parent participants were asked to self-assess the conflicts 

and communications related to the co-parenting issues with the other parent in the past 

two weeks. Each item is scored from 1 to 5, and the item responses are from 1 (never) to 

5 (always). A higher QCCS score indicates a higher quality of co-parental communication. 

The Cronbach’s alpha of the QCCS for this Study was 0.712.  

The QCCS of users increased significantly from 27.2 (SD = 6.0) at the pre-test to 29.3 

(SD = 6.5) at the post-test after controlling for gender and age of the users (F = 1207.03, 

p < .001). The score further increased to 30.3 (SD = 6.6) at the follow-up significantly (F 

= 70.82, p < .001). The results of the post-test and the follow-up indicate that the quality 

of co-parental communication with the other parent had improved. 

The QCCS of non-users increased from 28.3 (SD = 6.1) at the pre-test to 29.3 (SD = 4.3) 

at the post-test significantly after controlling for gender and age of the non-users (F = 

18.76, p < .001), however, the score decreased to 28.1 (SD = 5.9) at the follow-up (F = 

5.45, p < .05) significantly. 

Compared to non-users, users showed significant improvements in the co-parental 

communication with the other parent in the follow-up after controlling for the pre-test 

scores (p < .05). 

Table 3.6.1 QCCS   

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 27.2 6.0 1207.03*** 38 28.3 6.1 18.76*** 2.36 

Post-test (T1) 66 29.3 6.5  38 29.3 4.3   

From Pre-test to Follow-up 

Pre-test (T0) 57 26.9 6.1 70.82*** 20 27.9 6.1 5.45* 5.43* 

Follow-up (T2) 57 30.3 6.6  20 28.1 5.9   
1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Co-parenting Questionnaire 

The triangulation subscale of The Co-parenting Questionnaire is adopted as an instrument 

to rate the extent to which the co-parents did specific actions in front of their children in 

the past two weeks with 4 items on a five-point Likert scale (Margolin, Gordis & John, 

2001). Triangulation means that a parent had involved his/her child(ren) in matters that 

are not the child(ren)’s responsibility. When this happens, a child feels pulled in between 

the parents. Each item is scored from 1 to 5, and the item responses are from 1 (never) to 

5 (always). A higher triangulation subscale indicates more frequent triangulation actions. 

The Cronbach’s alpha of the triangulation subscale for this Study was 0.780.  

The triangulation subscale of users decreased significantly from 9.0 (SD = 3.1) at the pre-

test to 7.2 (SD = 2.7) at the post-test after controlling for gender and age of the users (F 

= 87.42, p < .001). The subscale further decreased to 6.3 (SD = 2.5) at the follow-up 

significantly (F = 72.23, p < .001). The results of the post-test and the follow-up indicate 

that the users took fewer triangulation actions. 

The triangulation subscale of non-users decreased from 8.8 (SD = 4.3) at the pre-test to 

8.4 (SD = 3.3) at the post-test significantly after controlling for gender and age of the non-

users (F = 49.52, p < .001). The subscale further decreased to 7.6 (SD = 2.9) at the follow-

up significantly (F = 10.16, p < .01). The results of the post-test and the follow-up indicate 

that the non-users took fewer triangulation actions. 

Compared to non-users, users showed a significant reduction in the use of triangulation 

actions in both pre-test and follow-up after controlling for the pre-test subscales (ps < .05). 

Table 3.6.2 Co-parenting Questionnaire – Triangulation subscale 

 
Users Non-users 

F2 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 9.0 3.1 87.42*** 38 8.8 4.3 49.52*** 13.18*** 

Post-test (T1) 66 7.2 2.7  38 8.4 3.3   

From Pre-test to Follow-up 

Pre-test (T0) 57 8.9 3.1 72.23*** 20 7.7 3.8 10.16** 16.59* 

Follow-up (T2) 57 6.3 2.5  20 7.6 2.9   
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Knowledge and Skills of Co-parenting  

The parent participants were asked to assess their co-parenting knowledge and skills with 

18 items on a seven-point Likert scale. Each item is scored from 0 to 6, and the item 

responses are from 0 (not aware at all) to 6 (fully aware). A higher score indicates a better 

knowledge and skills of co-parenting. The Cronbach’s alpha of the knowledge score for 

this Study was 0.923.  

The knowledge score of users increased significantly from 4.0 (SD = 0.8) at the pre-test 

to 4.7 (SD = 0.8) at the post-test after controlling for gender and age of the users (F = 

80.56, p < .001). The knowledge score further increased to 4.8 (SD = 0.8) at the follow-

up significantly (F = 4.61, p < .05). The results of the post-test and the follow-up indicate 

that users increased knowledge and skills of co-parenting.  

The knowledge score of non-users increased significantly from 4.0 (SD = 0.7) at the pre-

test to 4.1 (SD = 1.1) at the post-test after controlling for gender and age of the non-users 

(F = 41.23, p < .001). No statistical difference was found between the scores at the pre-

test and the follow-up.  

Compared to non-users, users showed a significant increase in the co-parenting 

knowledge and skills in the post-test and follow-up after controlling for the pre-test scores 

(ps < .05). 

Table 3.6.3 Knowledge and skills of co-parenting 

 
Users Non-users 

F3 
n Mean SD F1 n Mean SD F1 

From Pre-test to Post-test 

Pre-test (T0) 66 4.0 0.8 80.56*** 38 4.0 0.7 41.23*** 21.55*** 

Post-test (T1) 66 4.7 0.8   38 4.1 1.1     

From Pre-test to Follow-up 

Pre-test (T0) 57 4.0 0.9 4.61* 20 4.1 0.7 2.62 5.65* 

Follow-up (T2) 57 4.8 0.8   20 4.3 0.9     
 

1 GLM determines the differences of the mean scores of two times of survey controlling for gender and age of the 

parent participants.  
2 ANCOVA determines the differences of the mean scores between users and non-users, controlling for the scores 

of the previous time of the survey and the demographics (gender and age) of the parent participants. 

*p < .05; ** p < .01; *** p < .001. 
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Chapter Four 

Results of Focus Group Discussions 

Chapter Four 

 
4.1 Demographics of Parent Participants 

In order to collect the qualitative data, parent participants and social workers in charge of 

the courses of the Project were recruited to participate in the focus group discussions. In 

total, four focus group discussions were conducted in two rounds. The first round was 

carried out in March 2019, and the second round was conducted in June 2020. Written 

consent was obtained from all participants prior to the focus group discussions, and all 

focus group discussions were audiotaped with participants’ permission.  

Among the four focus group discussions, two were conducted with 13 parent participants. 

The first one was carried out on 13th March 2019 with six parent participants, and the 

second one was carried out on 5th June 2020 with eight parent participants. One parent 

participant joined both groups. The parent participants were asked about their background 

information, the experience of participating in the Project, changes after participating in 

the Project, and other opinions on the Project. 

 

Table 4.1.1 Demographics of the parent participants of focus group discussions 

  N  % 

Gender   

Fathers 5 38.5 

Mothers 8 61.5 

Parental role   

Residential parents 8 61.5 

Non-residential parents 5 38.5 

Age   

30-39 7 53.8 

40-49 2 15.4 

50-59 4 30.8 

Total  13  100.0 
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The other two focus group discussions were conducted with 13 social workers/counselors. 

The first one was carried out on 5th March 2019 with eight social workers/counselors, 

and the second one was carried out on 11th June 2020 with eight social 

workers/counselors. Three social workers/counselors joined both groups. The social 

workers/counselors were asked about their background information, the experience of 

helping the divorcing parents, and other opinions on the Project.  

In this chapter, the following main issues will be discussed:  

o Difficulties encountered by parents and children in co-parenting; 

o Positive impacts of the Project on three major aspects, namely parents, parent-

child relationship, and the relationship between parents; 

o Limitation of the Project. 

In order to better illustrate the findings from qualitative data, excerpts from the 

interview files are quoted and translated into both English and Chinese in the 

following sections. 
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4.2 Difficulties Encountered by Parents in Co-

parenting 

A number of difficulties encountered by parents in co-parenting were identified from the 

views of social workers/counselors and parent participants. Those difficulties included 

emotional problems, distrust between parents, parenting style discrepancy, conflict over 

alimony, and a lack of legal support. 

 

Emotional Problems 

Both parent participants and social workers/counselors shared that parents faced severe 

emotional problems when experiencing separation and divorce, and their emotional 

problems would lead to child visitation disagreement with their former partners. Some 

of them indicated that separated parents (couples) could not manage their emotions 

appropriately; they felt lost, helpless, sad, or even hateful towards their former partners, 

hindering them from dealing properly with matters relating to separation or divorce, 

such as visitation arrangements and financial arrangements.  

 

• Separated parents need emotional support, especially in the early days of the 

separation; if they did not have (social) support from friends, they would easily 

develop suicidal ideation. Separated parents are in need of ongoing emotional 

support in the future.（離異父母需要情緒支援，尤其是事件最初發生時，若身
邊沒有朋友支持，他們很容易有輕生念頭。離異父母在之後的日子都持續需
要情緒支持。） (Residential parent 2, 13/3/2019) 

 

• They (parent participants) often have emotional problems. The hatred towards the 

other parent has not been resolved. Some men feel lost and helpless when 

encountering family breakdowns. Sometimes they could not find helpful means to 

solve the problems, and resort to violence.（他們（課程參加者）會有情緒問
題，對另一方家長的恨意未能化解。有些男士遇到家庭破碎，有一種失落、
無助的感覺，有時求助無門，會訴諸暴力來宣洩。） (Social worker 1, 

5/3/2019) 

 

• Some parent participants’ emotions were out of control. They could hardly deal 

with visitation arrangements and financial arrangements. Hence, they need 

emotional support.（有些課程參加者的情緒處於失控狀態，無論在處理探視
安排、財務安排都難以處理，故此需要情緒支援。） (Social worker 7, 

5/3/2019) 

 

Distrust between parents 

It was revealed by social workers/counselors that some separated or divorced parents 

distrusted each other, which gave rise to quarrels and discrepancies over child-related 

matters, especially visitation disagreement in co-parenting.  
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• Sometimes both separated parents wish to put children as the core, but residential 

parents often think that their children have remote relationships with the other 

parents and believe they would not be able to be together safely, making visitation 

difficult to proceed with.（有時雙方都希望以子女為中心，但同住父母覺得子
女與另一方家長關係疏離，亦不相信他們能夠安全地相處，因此令探視難以
順利進行。） (Social worker 2, 5/3/2019) 

 

• Separated parents do not trust each other in co-parenting, so even changing 

visitation time can get on each other’s nerves. （離異父母在共親職中互不信
任，即使在探視中改變時間也會觸動對方的神經。） (Counselor 1, 5/3/2019) 

 

Disagreement over visitation arrangements, caused by mutual distrust, created a 

significant hurdle to successful co-parenting due to residential parents’ refusal to let the 

other parents meet their children. 

 

• When residential parents and non-residential parents have disagreements over 

visitation arrangements, if residential parents do not cooperate, non-residential 

parents would not be able to meet their children even they wish to do so, and they 

would be put in a passive position and feel helpless.（當同住父母和非同住父母
就探視子女出現分歧，若同住父母不合作，非同住父母欲見子女而不能如
願，會處理被動、無助的狀態。） (Social worker 5, 5/3/2019) 

 

Parenting Style Discrepancy  

Social workers/counselor 1 observed that discrepancy in parenting style was another 

common difficulty that would give rise to arguments between separated parents. For 

example, the discrepancy could occur when the non-residential parents adopted a 

permissive parenting style during visitation, resulting in antipathy of the residential 

parents. 

 

• Residential parents and non-residential parents treated their children in different 

styles because of the differences in the duration or nature of the time we could 

spend together. For example, non-residential parents often spend time playing with 

children and giving gifts to them. This parenting style leads to resentment of the 

residential parents.（同住父母和非同住父母對待子女的方式因相處時間不同
而有分別，例如非同住父母會多集中時間於玩樂、贈送禮物，這種相處方式
令同住父母心生不滿。） (Social worker 3, 5/3/2019) 

 

Conflict over Maintaining Children 

It was expressed that conflicts over maintaining children could create obstacles to 

visitation. For example, some residential parents did not allow non-residential parents to 

meet their children if they thought that non-residential parents failed to fulfill their 

obligation to maintain their children. 
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• Residential parents would think that supporting the children is a parent’s 

obligation. Failure to fulfill this obligation makes it difficult to say that a parent 

loves his/her child. （同住家長會覺得供養子女是責任，沒有盡責就難言愛護
子女。） (Social worker 4, 5/3/2019) 

 

• Some residential parents think that the other parents must not visit the children if 

they do not pay alimony. （一些同住家長會認為另一方家長不給膳養費就不能
探視子女。） (Counselor 1, 5/3/2019) 

 

Lack of Legal Support 

Apart from emotional problems, it was also reported that a lack of legal support could 

increase the economic burden and co-parenting difficulty of separated parents.  

 

• There are currently insufficient legal consultation services. Separated parents 

already suffered emotionally from the marriage breakdown, with the high legal 

service costs; this creates an extra burden for them; so, I suggest providing more 

legal consultation services.（現時法律諮詢服務不足，離異父母已因婚變而情
緒受到困擾，加上法律服務所費不菲，令他們百上加斤，故建議增加法律諮
詢服務。） (Residential parent 3, 13/3/2019) 
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4.3 Difficulties Encountered by Children in Co-

parenting 

Difficulties encountered by the children in co-parenting were also found in the focus 

group discussions. The difficulties were emotional problems, being torn between 

parents, and confusion over self-identity.  

 

Emotional Problems 

Some social workers/counselors and parent participants pointed out that not only 

separated parents had emotional problems, their children may also experience negative 

emotions due to family breakdown. Separation of parents could be a traumatic 

experience for children. They might suffer anxiety and depression that their parents 

might not observe. Some children would even hurt themselves as a result. 

 

• There was a case of a 5-year-old girl who bit her fingers frequently after her 

parents separated. After sessions of psychotherapy, it was found that the girl had 

problems with the sense of self-control. The underlying cause of her problems was 

that her parents came into conflicts frequently. Her father forced her to meet him 

even he knew she was unwilling to do so. As a result, the girl suffered from anxiety, 

which her parents had absolutely no idea of.（有個案是一個五歲的女孩在父母
離異後不停咬手指，做了多次心理治療後，發現是自我意識控制的問題，原
因是父母有很多爭執。而父親即使知道女兒不願意見面，也勉強要求探視。
女兒因此經常有焦慮的情形，但父母毫不察覺。） (Social worker 7, 

5/3/2019) 

 

• The unceasing parental conflicts after separation inflict great harm on children. 

Some children would even suffer from depression. （父母離異後爭執不斷對小孩
的傷害很大，有些小孩甚至會有憂鬱。） (Counselor 1, 5/3/2019) 

 

• There was a father with an extramarital affair, leading to the family breakdown. 

His child hurt himself in school and was referred to the center to receive our 

services.（有個案因父親有外遇而致家庭破裂，小孩在學校有自我傷害的行
為，因此被轉介到中心接受服務。） (Social worker 2, 5/3/2019) 

 

• I understand that children may throw a tantrum and behave oddly because of such 

a young age; just that we may not pay attention to, or mistook their behaviors as 

something not much of a big deal.（我知道孩子年紀小，有時候也有他們的情
緒，行為有些不正常，只是我們也未必察覺到，或以為那些行為沒什麼大不
了。） (Residential parent 4, 5/6/2020) 

 

 

 



53 

 

Being Torn between Parents 

It was pointed out by the social workers/counselors and parent participants that when 

there were conflicts and discrepancies between parents, the children were often torn 

between the two parties and felt puzzled about which parent they should be loyal to. 

Some children might even hesitate to meet the non-resident parents to follow the 

residential parents’ instructions. On the other hand, non-residential parents might force 

the children to see them even when they were not prepared to do so. This could make 

co-parenting difficult to proceed successfully. 

 

• Being stuck in the middle of the conflicts between the two parents, children were 

torn between the two parties, and do not know if they should meet up with the non-

residential parents. （子女在父母雙方衝突之下，左右為難，不知是否該與非
同住父母見面。） (Social worker 2, 5/3/2019) 

 

• The ways the two parents get along with the children are different; children do not 

know which way to go and struggle with loyalty issues and the dilemma when 

staying with non-residential parents. （父母與子女的相處模式有分別，以致子
女不知所從，對忠誠及與非同住父母相處也會有矛盾。） (Social worker 3, 

5/3/2019) 

 

• Before participating in the Project, I would push to meet my child, even though I 

did not know whether he/she was willing to do so. Sometimes I could sense that 

he/she might not feel comfortable, but still, I would request to see him/her. （參加
課程前，我會急着爭取和孩子見面，即使不知道他是否願意，有時也察覺到
他未必感覺舒服，但也會爭取見面。） (Non-residential parent 1, 13/3/2019) 

 

Confusion over Self-identity 

Moreover, as the co-parenting proceeded, the social workers/counselors observed that 

children might be confused about their self-identity and self-image when they knew that 

parents had new partners or formed another family.  

 

• Some non-residential parents brought their new partners to meet the children, or 

some children would be confused over his/her self-identity and image after meeting 

their parents’ new partners or knowing that their parents had formed another 

family. （有非同住父母會攜同新伴侶與子女見面，或子女得知父母有新伴侶
或另組家庭後，他們會對自己的身份和形象產生疑惑。） (Social worker 3, 

5/3/2019) 
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4.4 Positive Impacts of the Project on Parents 

In this section, the views of social workers/counselors and parent participants are 

illustrated to discuss the positive impacts of the Project on the parents. Those positive 

impacts had equipped the parents with the knowledge and skills to manage emotions, 

serving as an emotional outlet and providing peer support and encouragement. 

 

Equipping Parents with Knowledge and Skills to Manage Emotions 

The social workers/counselors indicated that the courses of the Project could equip the 

separated parents with knowledge and skills for managing emotions. During the 

courses, the parents were taught to release their emotions and face their experience 

using appropriate knowledge and skills, such as self-reflection, mindfulness practices 

and describing an experience rationally.  

 

• The courses may not change the users tremendously and instantly but have 

certainly sowed the seeds. For example, separated parents would self-reflect and 

adjust their emotions after joining the courses; and received advice from social 

workers. This can remove some of the obstacles and assist the parents to perform 

co-parenting on their own.（課程未必能夠令參加者即時脫胎換骨，但撒下了
種子，例如離異父母接受課程後自我反思，疏導情緒，亦得到社工提點。這
樣解決了一些障礙，令他們能夠自行去做共親職的工作。） (Social worker 5, 

5/3/2019) 

 

• Emotion Management Course (For Parents) teaches the users to express their 

emotions. The course has incorporated mindfulness practices that can help them 

release their emotions and describe their experience in a rational manner. They 

could forget their unpleasant experience and face their responsibilities after 

participating in the course. This is what they told me at the end of the course.

（「放下．重拾」教參加者表達自己的情緒，並配合靜觀練習，可以疏導他
們的情緒，亦可以教他們用理性講述事情經過。他們在參加後可以放下往
事，面對自己的責任。這是他們最後會告訴我們的。） (Social worker 9, 

11/6/2020) 

 

The parent participants generally shared that they had learned the knowledge and skills 

to manage their emotions in the courses of the Project. Specifically, they gave some 

examples of a few activities, including the rope pulling game, craft activities, and 

writing impressive sentences on books; these had helped them develop a deeper 

understanding of their emotions and overcome confrontations and entanglements. 
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• The rope pulling game created a very good effect in the course. It made me 

understand the feeling of confrontation and entanglement tremendously. 

Confrontation and entanglement increase mutual harm and pain. People feel 

relaxed when putting aside the entanglements, preventing the situation from being 

worse. The course has helped me learn how to control and manage my emotions.

（課程中的拉繩活動的效果很好，令人深刻明白到互相角力和拉扯的感受，
會互相傷害、感到痛苦，放下拉扯會感到放鬆，能夠避免情況變差。課程有
助我學懂控制和處理自己的情緒。）(Residential parent 1, 13/3/2019) 

 

• The course activities allowed me to reflect, such as some craft activities, noting 

some sayings that impressed me. I have a deeper understanding of my emotions 

after joining these activities.（課程中的活動令我有反思，例如一些手工藝活
動、在簿上寫下一些金句等，令我更深入了解自己的情緒。） (Residential 

parent 3, 13/3/2019) 

 

• The rope pulling game left me with a strong impression; it made one let go of the 

insistence when being in a confrontation with the other party.（拉繩活動令人印
象深刻，能令人放下與對方角力的執着。） (Non-residential parent 1, 

13/3/2019) 

 

Serving as an Emotional Outlet 

The social workers/counselors observed that the peer groups in the courses had served 

as an emotional outlet for the users. They were at ease to express their feelings in the 

peer groups. Even male users felt at ease to share their emotions in front of other group 

members. Besides, listening to other group members’ sharing could relieve the emotions 

of oneself.  

 

 

• Some male users express that the peer group can serve as a platform for them to 

release their emotions. For example, they could cry or feel happy. Non-residential 

parents feel lonely sometimes; group members would not see this as being fragile, 

which made them felt at ease in the peer group. （有男士表示，小組可以提供
一個平台給他們抒發情緒，例如可以哭，亦感到開心。非同住家長有時會感
到孤獨，組員不會將此視為脆弱，因此他們較為放心。） (Social worker 12, 

11/6/2020) 

 

• Some users believed their problems were very serious; after listening to the others’ 

sharing, they would feel calmer. The group could help prevent their thinking or 

feeling from going too extreme. （有些認為問題很嚴重的參加者聽到其他參加
者的分享後，心情也會較為平伏。小組可以幫助避免他們的想法和感受走向
極端。） (Social worker 11, 11/6/2020) 
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Many participating mothers and fathers indicated that they felt reassured to express 

themselves in the peer groups. They felt more comfortable after sharing their feeling in 

the peer groups and listening to the stories of other group members who had a similar 

experience but different social backgrounds. Moreover, there were mutual empathy and 

consolation in the peer groups, leading the users’ escape from their plight step by step. 

Some parent participants shared that they believed the difficulties ahead could be 

overcome after listening to the sharing of their peers. 

 

• In the group discussions, the users did not know each other. Everyone came from a 

different background, making one feel more relieved to share their own experience 

and feelings. For example, once I shared that I was maltreated and several group 

members, including men, responded actively. This made me understand men’s 

perspectives and attitudes. This is the difference between individual counseling and 

group counseling. （小組討論中，各個參加者互不相識，來自不同背景，令
人更安心地分享經歷和感受。例如，有一次我述說被虧待的情況，組中有幾
位人士都有積極回應，包括男士。這令我明白到男士的目光和心態。這是個
人輔導和小組輔導的分別。） (Residential parent 2, 13/3/2019) 

 

• I thought that I had fallen into the abyss of suffering. However, when I shared my 

experience with my group members, I found that my suffering was not even half as 

bad as some of the others’. Then I thought that if they could survive from the 

plight, I should be able to do that, too. Moreover, there were empathy and support 

within the group. Some actions, such as a pat on the shoulder, a handshake, a hug, 

are already of great support. Peer support is much stronger than the support from 

friends; peer support brings me out of the plight step by step. （我以為自己已經
掉進「深淵」，但訴說出來後發現自己的痛苦不及某些組員的一半，然後就
會覺得其他組員也捱得過，我應該都能夠做到。而且小組內有同理心和支
援，拍膊頭、握手、擁抱已是很大的支持。同路人的支持勝過身邊的朋友，
帶我們一步一步走出困境。） (Residential parent 6, 5/6/2020) 

 

• I exchanged my experience with the group participants who also had a similar 

background to me in group discussions. We resonated with each other and 

comforted each other, too. I would remember the stories of other participants and 

thought that ‘I am actually not that bad.’ （我和有相似背景的參加者在小組論
討中互相交流，令人產生共鳴，也能夠互相安慰。我會記得其他參加者的故
事，也有「自己也不是那麼慘」的感受。） (Non-residential parent 3, 

13/3/2019) 

 

• I have learned how to deal with conflicts in the course and to talk about my feeling 

candidly. I could change my perspectives and realize that I should not have to feel 

inferior about divorce. I can share my annoyance and feel better afterward. （我
在課程中學會如何處理衝突，能夠坦白講述自己的感受，可以轉換角度思
考，知道離婚毋須自卑。我可以分享自己的煩惱，之後會舒服一點。） 

(Non-residential parent 4, 5/6/2020) 
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Providing Peer Support and Encouragement 

The social workers/counselors stated that apart from the emotional support and 

encouragement, the peer groups of the courses could provide practical support for the 

users. For example, they would exchange useful information about divorce and 

separation and help each other take care of their children.  

 

 

• Some mothers understood they were not the ones who suffered the worst after 

participating in Emotion Management Course (For Parents). They gained a feeling 

of being supported and hoped to join other co-parenting courses to understand the 

impacts of separation on children and learn the appropriate methods of getting 

along with their children after separation. Besides, apart from the change in 

thoughts, group members shared practical resources. For example, they would 

discuss which lawyers were better and help each other take care of their children; 

this kind of mutual help had facilitated better transition over the period. （有母親
參加「放下‧重拾」後，知道自己並非最悲慘，並感到獲得支持，也希望參加
其他有關共親職的課程，了解離異對子女的影響，以及學習離異後與子女的
相處方法。另外，除了思維模式有轉變，組員之間還會互相分享實質的資
源，例如會討論哪個律師會比較好，亦會互相幫助照顧孩子，令他們過渡得
好一點。） (Social worker 3, 5/3/2019) 

 

• Emotion Management Course (For Women) left me a strong impression. All 

participants had been hurt after experiencing a marriage breakdown. Thus, when 

participating in this kind of mutual support group, peers can sometimes provide 

much more support than individual counseling. Another important thing is that 

they can share in the group and find someone they can establish mutual support 

with. This is an impressive part to me.（「越過幽谷」令我印象十分深刻。參加
者的婚姻破裂，無論如何也會受傷，所以參加這類型的互助組，當中同路人
的支持有時遠比個別輔導的力量更大。另一樣重要的是，他們能在小組內彼
此分享，找到互相支援的對象，這是令我印象深刻的部份。） (Social worker 

10, 11/6/2020) 

 

Mutual support and encouragement of the peer groups extended from the courses to 

users’ daily life. Some participants said that they had made new friends in the peer 

groups. They would contact and share information with the other group members out of 

the group session. Some of them would even go out for a meal when needing emotional 

support. 

 

• I have met some very good friends in the course, contacted them privately, and 

exchanged information with each other. We could provide mutual help and support 

for each other. （在課程中認識到好朋友，私下也有聯絡及交換資訊，大家可
以互相幫助及扶持。） (Residential parent 3, 5/3/2019) 
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• I have made some new friends in the course, and we can often support each other 

in our daily lives. For example, during some special occasions that may trigger 

(negative) emotions for us, we really would feel unhappy. Then we can go out to 

have a meal together and talk about our feelings. （從課程中認識到新朋友，平
時都可以互相支持。例如過一些敏感的節日時，我們真的會感到不開心，在
朋友之間就可以約出來吃飯，訴說感受。） (Residential parent 6, 5/6/2020) 
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4.5 Positive Impacts of the Project on Parent-child 

Relationship 

In this section, the views of social workers/counselors and parent participants are 

illustrated to discuss the positive impacts of the Project on parent-child relationships. 

Those positive impacts included enhancing parents’ understanding of the children’s 

situation, improving parent-child relationships, and reducing children’s negative 

emotions. 

 

Enhancing Parents’ Understanding of Children’s Situation 

A successful co-parenting practice requires the parents to have a child-centered 

perspective, but the needs of children are easily ignored when parents only focus on 

their points of view and loss during the divorce and separation. Some social workers 

expressed that the courses of the Project, including Co-parenting Workshop and 

Effective Parenting Course, had helped the parents develop appropriate methods to get 

along with their children and develop a view from their children’s perspectives. Also, 

the children group in the course had provided an opportunity for the parents to listen to 

their children’s views on parental separation. Thus, through these means, the courses of 

the Project could enhance parents’ understanding of the children’s situation. This was 

considered a starting point of a successful co-parenting practice. 

 

• The Co-parenting Workshop had helped the parents know using different methods 

to get along with children, so they could try moving away from their perspective 

and think from the children’s point of view. This allowed them to stop thinking only 

from their perspective, and would no longer think their children did not love them. 

（「以孩為本」課程可以令家長認識到運用多種方式和子女相處，那他們就
可以嘗試跳出自己的角度，從子女的角度去思考，這樣能夠令他們不再以自
己角度看待事物，亦不會以為子女不愛他們。） (Social worker 9, 11/6/2020) 

 

• A children group in the course provided an opportunity for the children to express 

their views on parental separation. This is also a very important part of the course. 

（課程有「兒童小組」，過程中讓孩子有空間去表達自己對父母分開的看
法，這亦是很重要的一環。） (Social worker 10, 11/6/2020) 

 

• The course can hardly change my views on my former spouse as our relationship 

was extremely bad in the past. What I have learned from the course is that I should 

value my children’s feelings, communicate with them proactively, and understand 

their views on their parents’ marriage. Moreover, I have learned the importance of 

talking with my children in the course. （課程難以改變我對前配偶的看法，因
為之前關係太過惡劣。我在課程上學到的是應該重視子女的感受，積極與他
們溝通，並了解他們對父母婚姻的看法。而且，我能從課程了解到與子女對
話的重要。） (Residential parent 3, 13/3/2019) 
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Many parent participants expressed that the courses helped them develop a deeper 

understanding of their children’s situation and think from their perspectives. This was 

achieved by different means, such as singing and listening to songs about children, 

learning appropriate methods to communicate with children, and talking about their 

children’s situations in the courses of the Project.  

 

• The songs about children in the course touched me much, which made me think of 

my children's situation from multiple perspectives. For example, in the past, I 

thought children would certainly have a very low self-esteem after experiencing 

parental separation. After participating in the course, I find that the situation may 

not lead to such negative direction; the difficulty can be overcome if handled 

appropriately. （課程中有關孩子的歌曲很能夠觸動我，並令我不止從單一角
度思考他們的處境。例如我以前會以為孩子在父母離異後一定會變得很自
卑，但上課後發現未必是這樣，如果處理得好也可以「跨得過」的。） 

(Residential parent 4, 5/6/2020) 

 

• The course makes me reflect that I was like a tutor who only wanted my children to 

follow what I said. Now I have adjusted my attitudes and became less 

authoritative. There were exercises and practices to teach us how to speak to our 

children appropriately and remind us to think from different perspectives. This had 

helped tremendously. Others’ sharing served as a reference and a psychological 

preparation for us, too. I am now trying to explain to my children about our 

parental separation. （課程令我反思自己都好像一個導師，只想子女聽從我
的說話，現在我會調整心態，令自己不再那麼強勢。課堂上亦有練習和實
踐，教我用適當的說話和孩子談話，也提醒我們用不同的角度思考。這真的
很有幫助。別人的分享也給我們借鏡和心理準備。我現在會嘗試向子女解釋
和交代父母離異的事情。） (Residential parent 7, 5/6/2020) 

 

• In the groups of the course, the ages of participants’ children are different, so I had 

a chance to understand the differences in the situations of children at different 

ages. （在課程的小組內，組員的孩子年齡有別，可使我知道孩子在各個年
齡的情況有什麼不同。） (Residential parent 2, 13/3/2019) 

 

Improving Parent-child relationship 

Some parent participants expressed that their relationships with children had improved 

after participating in the courses of the Project because they had changed their attitudes 

towards getting along with children and learned the appropriate methods to 

communicate with the children. For example, some parent participants had more 

consideration for the feelings and views of children; others even adopted a more 

proactive approach to communicate with children. 

 

• This Project is very successful. After participating in the Project…. my relationship 

with my child has improved a lot. My child is very happy as he can get the 

accompany of both parents and he likes getting along with me. （這個課程很成
功，在參加之後……我與孩子的關係大為改善，孩子得到父母的陪同而感到
愉快，喜歡和我相處。） (Non-residential parent 1, 13/3/2019) 
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• My relationship with my daughter has improved. We show more care for each 

other, and the way we get along has also changed. I have changed after 

participating in the course and showed more care for her. In the past, our 

communication was rather superficial as I thought that we understood each other 

naturally. Now I will talk to her to say things that show my care, which she can 

feel. After participating in the course, I understand that we need to let others know 

what we really feel. （我和女兒的關係改善了，彼此更加關心對方，大家相處
的模式亦有所改變。我參加課程後有改變，對她多了關心。以前的交流比較
表面，以為大家不言自明。但現在會向對方說一些表達關心的說話，令女兒
也感受得到。參加課程後，知道心裏有什麼心聲就要告訴對方。） 

(Residential parent 1, 5/6/2020) 

 

• After participating in the course, my relationship with my son has improved. 

Maybe after establishing communication, I express my care for him proactively by 

adopting the communication skills learned in the course. I make him begin to 

understand our parental separation. We start to communicate with each other 

again. （參加課程後，和兒子的關係變好了。可能在溝通後，我主動關心
他，使用課程教導的一些溝通技巧。我令他開始明白父母離異這件事，大家
開始重新溝通了。） (Non-residential parent 4, 5/6/2020) 

 

Reducing Children’s Negative Emotions 

Children who experience a family breakdown or parental separation were often haunted 

by negative emotions, which were not always observed by their parents. HKCMAC 

provided counseling services for children to deal with their emotional problems and 

their parent participants in the Project. In some cases, the emotional problems of 

children were identified and weakened the impact of the problems after the children 

received counseling services while the parents participated in the courses of the Project 

to acquire emotion management and co-parenting skills. A number of parent participants 

could effectively reduce children’s negative emotions as a cooperative relationship 

could be developed after participating in the Project. 

 

• After participating in the course, the communications between the children and 

their parents have increased in some cases. Children’s sense of loneliness has been 

reduced as well.（參加小姐後，一些個案的孩子和家長的溝通有所增加，孩
子的孤獨感亦減少了。） (Social worker 4, 11/6/2020) 

 

• In the beginning, I used the counseling service of this center. The social worker 

reminded me of the negative consequences when my child could not see his/her 

father and led me to allow the child and the father to meet up. I had accepted the 

social worker’s advice. Later, I participated in the courses of the Project and 

learned how to control my emotions better and let my child meet his father. As a 

result, my child has become much happier than before. （我最先是使用這裏的輔
導服務，社工曾向我提醒孩子未能與父親見到的負面後果，引導我讓孩子與
父親見面，我亦有聽從社工的建議。後來，我後來參加課程，亦更懂得控制
自己的情緒，並讓孩子與父親見面，孩子之後比以前開心了。） (Residential 

parent 2, 13/3/2019) 
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4.6 Positive Impacts of the Project on Relationship 

between Parents 

In this section, the views of social workers/counselors and parent participants are 

illustrated to discuss the positive impacts of the Project on the relationship between the 

parents. The positive impacts include enhancing parents’ understanding of the other 

parents and facilitating parents to build a co-parenting relationship. 

 

Enhancing Parents’ Understanding of the Other Parents 

It is necessary to develop separated or divorced parents’ emphatic and mutual 

understanding to make co-parenting possible. Some parent participants and social 

workers/counselors reported that the courses of the Project were effective in enhancing 

parents’ understanding of the other party. For example, the peer groups played an 

important role in assisting the participants in reviewing their relationship with their 

other party because of their interactions with the other residential and non-residential 

parents in the groups. By sharing experiences and feelings, users could think from the 

other party’s perspective. Moreover, some participants began to reflect on their 

behaviors and deficiencies in the relationship with their former spouses.  

 

• The courses have the function of sowing seeds. The effectiveness of the courses 

would be better if the courses can be run along with other services (such as 

counseling services). There are small-group interactions in the courses. 

Participants had the opportunity to listen to the feelings of other group members of 

the opposite sex and thus develop a deeper understanding of themselves and the 

situation of the other parent. （課程有佈下種子的作用，與其他服務（如輔導
服務）配合，效果更好。課程內有小組互動，參加者聽到其他異性組員的感
受，從而更了解另一方家長和自己的處境。） (Social worker 4, 5/3/2019) 

 

• After participating in the course, I have a deeper understanding of the situation 

and feelings of the non-residential parents. I do not only think from one single 

perspective, but I know now there was also a reason for the other parents’ 

behaviors. （參加課程後更了解不同住家長的情況和感受，令自己不單單從
單一角度思考，知道另一方家長的做法都有其原因。） (Residential parent 4, 

5/6/2020) 

• The course is highly systematic, and it provides an opportunity for me to reflect on 

my behaviors and deficiencies and review my relationship with my former spouse. 

（課程好有系統，並給予空間我們去反思自己的行為和不足，重新檢視與前
配偶的關係。） (Residential parent 6, 5/6/2020) 
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• Half of the group members in the course were men. In the beginning, I thought men 

would recover much quicker from separation, and they did not need this kind of 

psychological therapy services. However, from the sharing of the male members, I 

understand that the real situation is not the same as I expected. Everyone 

experiences the situation differently. （課程的小組中有一半是男士。最初以為
男士都會恢復得很快，不需要這種心理治療服務，但從男性組員的分享中知
道情況並不如其所料，人各有別。） (Residential parent 2, 13/3/2019) 

 

• The course can facilitate the parents to understand each other and listen to each 

other’s view. （課程可以促進父母雙方的了解，聽取意見。） (Non-

residential parent 5, 5/6/2020) 

 

Facilitating Parents to Build a Co-parenting Relationship 

The social workers believed that it would be more probable for the Project users to build 

a working co-parenting relationship with the other parents because they had learned the 

concept of co-parenting and were equipped with child-centered perspectives in the 

Project. Besides, different group activities had assisted users in understanding the 

concept of co-parenting. Furthermore, social workers advised the parents to take 

appropriate actions when they encountered difficulties to facilitate co-parenting.    

 

• The concept of “Parenthood goes on” has been instilled into the users from the 

beginning of the Project. It is hoped that the users who do not allow their children 

to meet with the other parents can overcome their prejudice and permit their 

children to meet up with the other parents. （計劃一開始已滲入「永遠是爸
媽」這個概念，令一個原來不允子女見另一方家長的母親逐漸放下成見，准
許子女與另一方家會面。） (Social worker 1, 5/3/2019) 

 

• I briefly compared the differences between the users and non-users. It was easier 

for the Project users to discuss co-parenting with us as users had been equipped 

with the concept of co-parenting in mind. They were touched to watch and listen to 

the videos and songs about the views of children, so they could understand and 

care more about the need of children and would listen to social workers’ advice. It 

was challenging to discuss co-parenting with non-users as they would place more 

importance on their interests. （我比較一下參加者和非參加者的分別。有參加
課程的人士會較容易與我們討論共享親職的計劃，因為他們心中已有共享親
職這個概念。他們會在課程中觀看和聆聽有關小孩心聲的影片和歌曲，令他
們受到感動，會多了解和關注孩子的需要，聽從社工的意見。如果有些家長
沒有參加課程，就討論共享親職計劃，是很困難的，因為他們會較多聚焦在
自身的利益上。） (Social worker 8, 11/6/2020) 
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• A pair of parents received counseling service and co-parenting service in the 

center. They had learned how to communicate calmly and worked out how to 

explain to their daughter about their separation. However, during the visitation, 

the mother was dissatisfied with the father’s behavior as he only played with their 

daughter. The social worker persuaded the mother to adjust her expectation and 

learn to share different tasks with the father. As a result, they gradually adapted to 

their respective roles in co-parenting. （一對父母接受中心的調解及共親職服
務，兩者學懂冷靜溝通，明白如何向女兒解釋二人離異的原因。惟在探視
時，父親只懂得與子女玩耍，令母親不滿。社工勸母親調整期望，並學習彼
此分工，二人逐漸在共親職中適應自己的角色。） (Social worker 3, 

5/3/2019) 

 

Although only a small number of parent participants reported that they had 

implemented co-parenting with the other parents, some of them had managed to build a 

good co-parenting relationship. After participating in the courses of the Project, they 

had learned control of their emotions, respect of children’s feelings, and the 

communication with the other parents appropriately were the essential elements of 

developing a good co-parenting relationship. 

 

• I joined the course because my emotions were still unsettled; I could not forgive my 

former spouse. After joining the courses, I have learned how to manage my 

emotions and collaborate with my former spouse. My child is happier than before 

as he/she can meet with father. （我參加課程是因為情緒未能平復，未能饒恕
前配偶。參加之後學懂控制自己的情緒，能夠和前配偶維持協作關係，而孩
子與父親見面後也比以前開心。） (Residential parent 2, 13/3/2019) 

 

• After participating in the Project, I knew how to cooperate with the other parent to 

take care of our child. Our relationship was very tense before I participated in the 

Project. I frequently came into conflicts with the other parent over communication 

with our child and visitation. After participating in this Project, I accepted the 

guidance of social workers and understood that I should not rush to fight for the 

time to be with my child. My child will gradually understand me after he/she grows 

up. Now I have learned the appropriate way to get along with the other parent. The 

change in my attitude has gradually made the other parent kinder to me and 

accepting my approach……For example, my former spouse brought my child to 

celebrate with me on my recent birthday. We all got along happily. （參加計劃
後，我知道如何和另一方家長協作照顧孩子。參加計劃前，雙方的關係很緊
張，與另一方家長會就孩子的聯絡和探視事宜經常發生衝突。參加計劃後，
接受導師引導，明白到不必急於爭取孩子的相處時間，到孩子長大後自然會
明白。現在更學到和另一方家長相處的方法。我的態度轉變令另一方家長逐
漸變得友善，並認同我的做法……例如在我剛過去的生日，前配偶帶同孩子
和我一起慶祝，大家相處得十分愉快。） (Non-residential parent 1, 

13/3/2019) 
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4.7 Limitations of the Project 

In this section, the limitations of the Project mentioned in the focus group discussions 

are presented. 

 

Limited Impacts on Parents Directed by Court Order 

Several social workers/counselors indicated that some users came to the Project because 

of the court orders; many did not join the Project of their own will. They were often 

passive in the courses, and the social workers believed the impacts of the Project on 

these parents were limited.  

 

• Some users were directed by the court orders to join the Project. They might not 

participate in the Project voluntarily. The Project’s impacts on those users were 

limited. （部分參加者是收到法庭指令而參加，未必自願參與，成效亦不
大。） (Social worker 9, 11/6/2020) 

 

Limited Content about the Communication Skills of Non-resident Parents 

with Children 

It was pointed out that non-residential parents had not seen their children for some time, 

so they might lack the communication skills to get along with their children. However, 

the program design of the Project did not include specific contents for this particular 

situation, i.e., to help parents who had not seen their children for some time. Therefore, 

the content on the communication skills for non-residential parents-to-children is 

recommended to be strengthened.  

 

• Some non-residential parents did not know how to get along with their children 

during visitation. Their knowledge and skills of communicating with their children 

need to be stepped up.（有些非同住家長不懂在探視期間如何與子女相處，有
關方面的知識和技巧需要加強。） (Social worker 5, 5/3/2019) 

 

Lack of a Dedicated Course for Men  

Some social workers/counselors indicated that there was no dedicated course for men in 

the Project. However, fathers might be more in need of a course on communicating with 

children. Many of them did not have sufficient time to stay with their children in the 

past. Therefore, it was suggested that the content about communication between fathers 

and children should be strengthened or a dedicated course for men should be launched. 

 

• Fathers may lack time to be with their children in the past; they did not have a 

close relationship. The content on communication between fathers and children is 

needed to be strengthened in the course. （爸爸可能在過去的生活已缺乏和子
女相處，關係不是很緊密，課程上需要加強爸爸與子女相處方面的部分。）
(Social worker 5, 5/3/2019) 
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Limited Content about Instant Methods to Relieve Parents’ Negative 

Emotions 

A few parent participants reflected that although they had learned how to review and 

manage their emotions, they still needed practical guidance that would help them relieve 

their negative emotions quite instantly. 

 

• The existing courses focus on guiding the users to work out the methods by 

themselves. I suggest the course should provide specific means of controlling 

emotions for the participants’ reference. （現有課程集中引導參加者自己領
會，建議提供具體方法去控制情緒，供參加者運用。）(Residential parent 1, 

13/3/2019) 

 

• Social workers in charge of the courses guided the users to think, but they have not 

provided any practical means or ‘homework’ to help the users reduce negative 

emotions and step out of the plight. （課程社工會引導參加者思考，但沒有提
供具體方法或「功課」幫助參加者減少負面情緒，走出困境。）(Residential 

parent 3, 13/3/2019) 

 

Limitations of Online Courses 

Due to the COVID-19 pandemic, some of the courses were carried out on Zoom, an 

online video conferencing tool. Two limitations of this kind of online course were 

spotted. Firstly, some parent participants believed that online courses could only deliver 

basic knowledge and skills, but not consolations and encouragement that users usually 

cherish. Such interaction was an irreplaceable element of in-person courses. 

 
• Courses via Zoom can only provide some basic knowledge but does not offer 

mutual consolations and encouragement among the users, because this is lacking 

the social interchange, such as eye contact, which may mean a lot to the users. 

（Zoom上課只能教導一些基本的知識，但失去了參加者互相安慰和勉勵的作
用，因為這種方式缺少人際交流，例如彼此有眼神的接觸，對參加者來說已
很有意義。）(Residential parent 5, 5/6/2020) 

 
The second limitation is that it might not be appropriate to have any user sharing on 

Zoom due to the risk of privacy leakage.  

 

• Another problem is that it may not be appropriate to have user sharing via Zoom 

due to issues regarding privacy protection. （另外一個問題是，因為私隱保護
的問題，分享形式的活動未必適合用Zoom進行。）(Social worker 10, 

11/6/2020) 
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Chapter Five 

Conclusion and Recommendations 

Chapter Five 
 

5.1 Conclusion 

Mental Health 

Going through a divorce or separation can be a harrowing experience. Marriage 

dissolution is not always a happy event. Divorce often comes with multiple financial, 

legal, co-parenting, emotional, and practical issues that require the couples to change their 

roles, responsivities, and routines significantly. Some couples took several years to regain 

equilibrium and return to their normal lives (Rognmo et al., 2013). Many divorcing 

parents suffered from some degree of anxiety, depression, or distress. In this Study, 

participants who encountered difficulties in dealing with the matters arisen by divorce or 

separation displayed psychological symptoms relating to distress (37.3%), anxiety 

(33.1%), or depression (19.3%).  

To examine the effectiveness of the Project, especially for grief and emotion management 

during co-parenting educational and skill training courses, ANCOVA tests were compiled 

to determine the differences between the users and non-users in the post-test controlling 

for the scores of the pre-test. As compared to the non-users, users showed significant 

improvements in emotion management. Their anxiety and depression levels were lowered, 

and fewer psychological symptoms related to distress were reported.  

Mental health From Pre-test to Post-test 

Anxiety Improved 

Depression Improved 

Distress symptoms Improved 

  Intrusion subscale  Improved 

Avoidance subscale Improved 

Hyperarousal subscale Improved 

 

The qualitative views gathered in the focus group discussions also revealed that the 

Project positively impacted parent participants’ mental health in three major aspects. 

Firstly, the participants had been equipped with the knowledge and skills to manage 

emotions. Secondly, the peer groups had served as an emotional outlet for the parent 

participants, allowing them to release their negative emotions. Thirdly, the peer support 

and encouragement formed in the course helped the participants in their everyday lives. 
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Parent-child relationship 

Divorce or separation is an end of a marriage, and the parent-child relationship will be 

inevitably affected.  

When there is something wrong in the family dynamics, children are usually good at 

sensing it. They are especially deft at picking up hostility, particularly if directed toward 

one of their parents. At post-separation, children typically struggle with balancing 

the divided loyalties. One may feel disloyal when showing love to one parent, which 

upsets the other, and vice versa. 

To examine the effectiveness of the Project, especially for communication and conflict 

resolution and effective parenting during co-parenting educational and skill training 

courses, ANCOVA tests were compiled to determine the differences between the users 

and non-users in the post-test controlling for the scores of the pre-test. As compared to 

the non-users, users showed significant improvements in the parent-child attachment, 

including trust and communication, less alienation with their children, and perceived 

better relationship with children.  

Relationship From Pre-test to Post-test 

Parent-child attachment Improved 

  Trust subscale  Improved 

Communication subscale Improved 

Alienation subscale Improved 

Relationship with children Improved 

 

The findings of the questionnaire survey can be further supported by the views of the 

parent participants in the focus group discussions. Many of them expressed that the 

courses of the Project could help them develop a deeper understanding of their children 

and to think from their children’s perspectives. Also, a number of parent participants 

indicated that their relationships with children had improved as they adopted the 

appropriate attitudes and proactive approach to communicating with their children after 

participating in the courses of the Project. 
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Relationship with the other parent, own parents and in-laws 

During the divorce period, there were ongoing disputes and conflicts between the parents. 

Of both users and non-users, the annual prevalence rates of psychological aggression by 

the other parent ranged from 41% to 50%. Besides, the annual prevalence rates of physical 

abuse by the other parent ranged from 5% to 11%. Comparing the annual prevalence rates 

of physicalogical aggression and physical abuse by the other parent, no statistical 

differences were found between the users and non-users after controlling for the 

corresponding rates of the pre-test.  

Parent participants reported whether they had used psychological aggression and physical 

abuse toward the other parent in the past year. Of both users and non-users, the annual 

prevalence rates of psychological aggression by the parent participants ranged from 21% 

to 32%. Besides, the annual prevalence rates of physical abuse by the parent participants 

ranged from 2% to 8%. Comparing the annual prevalence rates of physicalogical 

aggression and physical abuse by the parent participants, no statistical differences were 

found between the users and non-users after controlling for the corresponding rates of the 

pre-test.  

Parent participants were also asked to assess the relationship with the other parent, their 

own parents (fathers and mothers), and in-laws (the other parents’ fathers and mothers) 

in general on a 7-point Likert scale. The relationship of both users and non-users with the 

other parent were very bad (1.5 to 2.2); the relationship of both users and non-users with 

their own parents were above average (4.7 to 5.1); and the relationship of both users and 

non-users with in-laws were below average (2.2 to 3.0). ANCOVA tests were conducted 

to examine the improvement in the relationship with other parent, their own parents and 

in-laws between the users and non-users; no statistical differences were observed after 

controlling for the corresponding scores of the pre-test. 

It is worth noting that the Project was a child-focused co-parenting educational program 

so the conflict between parents and relationship with their own parents and in-laws were 

not the focus of the program content. The users may be aware of the importance of the 

relationship with the other parent for child development, however, a lot of time and effort 

are still required to rebuild the relationship. In fact, building a new form of relationships 

with the other parent, and in-laws is a difficult and long-term task for both divorced 

parents during the recovery path of divorce.  
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Co-parenting 

Co-parenting, defined as the quality of support and coordination between mothers and 

fathers, is essential for meeting the challenge of raising a child (Feinberg, 2003). 

Empirical evidence has also shown that co-parenting contributes to child development 

above and beyond the marital relationship of the parents and their individual parenting 

practices (Kolak & Vernon-Feagans, 2008; Kwon & Elicker, 2012). Thus, co-parenting, 

in and of itself, plays an important role in children’s development.  

To examine the effectiveness of the Project, especially for effective co-parenting, 

ANCOVA tests were compiled to determine the differences between the users and non-

users in the post-test controlling for the scores of the pre-test. As compared to the non-

users, users showed significant improvements in the co-parental communication with the 

other parent, a significant reduction in the use of triangulation actions, and an increase in 

the knowledge and skills of co-parenting. This reflects the effectiveness of the Project on 

the improvement of parent-child relationships and communication.  

Co-parenting From Pre-test to Post-test 

Co-parental communication Improved 

Triangulation subscale Improved 

Knowledge and skills of co-parenting Improved 

 

The qualitative data showed that some parent participants developed an emphatic 

understanding of the other parents as they started to think about the situations of the other 

parents in the courses of the Project. Furthermore, although not many parent participants 

reported having implemented successful co-parenting with the other party, a number of 

parent participants managed to build a satisfactory co-parenting relationship after they 

had learned how to control their emotions, respect their children’s feelings, and 

communicate with the other parents appropriately. 
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5.2 Recommendations 

With the findings of the Study, a number of recommendations are proposed to develop 

and provide further sustainable support service for separated/divorced parents, enrich 

training for related professions and promote related community education for the general 

population.  

Provide sustainable support service for separated parents 

Some suggestions were given for HKCMAC to develop the Project for providing 

sustainable support service to separated parents in two aspects, including the scope of 

intervention and method of course delivery. 

Scope of intervention 

(a) On-going risk assessment 

o Regarding the findings of the questionnaire survey, a considerable portion of parent 

participants had experienced psychological aggression and physical abuse of 

intimate partner violence. Thus, it is suggested that risk assessments of domestic 

violence, awareness of risk and safety plans should be included in the intervention 

for divorcing parents.  

(b) Knowledge building 

o Strengthen the knowledge and skills about communication between the non-

residential parents and their children  

 Referring to the comments from interviewed social workers/counselors, the 

knowledge and skills of communication between children and non-residential 

parents, especially the fathers, in the existing course materials were limited. 

They also noticed that non-residential parents or fathers might lack the 

opportunities to build their parenting skills to improve parent-child 

relationships. Therefore, such knowledge and skills can be strengthened in 

future Project development. 

o Enhance understanding of impacts of parental divorce on children  

 It was indicated by interviewed social workers/counselors that placing 

importance on children’s feelings, voices, and needs were a crucial part of co-

parenting, especially for high-conflict parents. Therefore, the knowledge of 

children development, needs and impacts of parental divorce on children, 

occurrence and harmfulness of children's alienation should be enriched in the 

course materials and design. 
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o Establish advanced courses:  

 Referring to the feedback of some parent participants, the duration of the 

existing courses could not cater to their needs. Hence, advanced courses can be 

developed for the users who have completed all the existing courses. For 

example, more content about conflict resolution skills and practical emotion 

management skills can be offered in the advanced courses. 

(c) Supports for personal needs of individual parent   

o Strengthen coordination with counseling services: 

 Parent participants reflected that they found it extremely difficult to regulate 

their emotions sometimes. The courses of the Project cannot fully fulfill the 

needs for emotional support for individual parent participants. Therefore, the 

coordination between the Project and counseling services should be 

strengthened, for example, to include counseling service introduction/referral 

in the courses’ contents in order to address the needs of parents’ emotional 

regulation. 

o Provide self-healing materials: 

 Some parent participants expressed that they needed self-healing materials 

sometimes when they were alone. Hence, mindfulness exercises, books, 

movies and music can be recommended to parents so they can continue to get 

practical methods to relieve their emotions after the course and develop their 

self-help package in the long run. 

(d) Mutual support group 

o Enhance mutual support and peer network among participants: 

 Some parent participants stated that they enjoyed dinner gatherings and hiking 

activities organized by HKCMAC with their course peers. It was recommended 

that HKCMAC might increase the variety of activities, such as other sporting 

activities and meal gatherings, to build up and strengthen the mutual support 

and peer network among participants.  

(e) Provide opportunities for building parent-child relationships 

o A number of social workers/couinselors pointed out that some parents might need 

more structural guidance or a platform to practice parenting skills and build 

relationships with their children. Therefore, activities, such as table-game 

workshops, outdoor activities and dinner gatherings, should be included in co-

parenting services to serve as a learning and practice platform for parents.  
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Method of course delivery 

Regarding course delivery method, the following recommendations are proposed: 

(a) Provide specific support services  

o Provide specific support for non-residential parents:  

 Some social workers/counselors indicated that non-residential parents might 

lack sufficient time and opportunities to get along with their children. Hence, 

it is recommended that specific supports for non-residential parents can be 

provided to enhance their awareness of the children’s needs and the skills of 

building a relationship with children, especially during child visitation and 

daily contact with their children. Besides, non-residential parents’ concerns 

need to be addressed, including their uncertainty and worries of maintaining 

the relationship with their children after divorce; making effective 

communication with residential parents on visitation arrangement. Enhancing 

non-residential parents’ understanding of residential parents’ concerns about 

child-caring and visitation arrangement is important to facilitate mutual 

understanding and co-parenting skills.      

o Provide specific support for residential parents: 

 It was observed in the focus group discussions that residential parents might 

face a considerable amount of stress as some of them need to shoulder the 

responsibility to take care of children on their own most of the times. Thus, it 

is suggested to provide specific support for residential parents about dealing 

with the stress of caring for children, time management, and housework 

management. 

o Offer dedicated courses to fathers and mothers respectively 

 It was revealed in the focus group discussions that fathers and mothers had 

different needs and faced different problems during co-parenting. For example, 

fathers might lack the opportunities and confidence to equip their parenting 

skills and building their parent-child relationships if they did not live with their 

children. Moreover, mothers might need more emotional support in facing the 

change in their marital status and parenting role. Offering dedicated courses to 

fathers and mothers respectively can cater to their different needs. 
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(b) Course arrangement and materials 

o Run the courses with a mix of residential parents and non-residential parents: 

 Several parent participants and social workers expressed that the courses of the 

Project were effective in enhancing parents’ understanding of the other parents 

as the courses admitted both residential parents and non-residential parents and 

allowed the two types of parents from different families to interact with each 

other. Hence, the practice of holding the courses with a mix of residential 

parents and non-residential parents should be retained.  

o Divide one whole-day one session course into two sessions:  

 Some social workers/counselors suggested that holding two sessions for each 

course rather than a whole-day one session course might be more appropriate 

as the users would have more time to digest the knowledge and skills taught in 

the first session. Also, there would be room for social workers to adjust their 

teachings after receiving users’ feedback in the first session.  

o Recruit former service users as peer mentors in the courses:  

 Some parent participants suggested that former service users, who might serve 

as peer mentors, could be a valuable resource for enriching the participants’ 

interaction in the courses and promoting the positive changes/growth of the 

participants. Besides, a number of parent participants expressed that they 

would be willing to share or serve as mentors for other parents after completion 

of the courses of the Project. Moreover, the peer support network of the 

separated/divorced parents could be also be enhanced under this peer-mentors 

scheme. 

o Involve both separated parents to participate in the Project:  

 It was found in the questionnaire survey that the relationships between 

separated parents were poor in general. Besides, some social workers observed 

the difference between service users and non-users of the Project in discussing 

and handling co-parenting issues. It would be difficult to discuss co-parenting 

issues with non-users as they would be less of awareness and understanding of 

the importance of children’s interest and welfare in co-parenting. Without the 

mindset of co-parenting, such as adopting a child-centered perspective and the 

‘parenthood goes on’ concept, successful co-parenting can hardly be achieved. 

Hence, it is recommended to involve both separated parents to participate in 

the courses of the Project, particularly to recruit the non-participating parents 

to join the Project for enhancing their understanding of the child-centered 

concept in co-parenting. Ways of approaching the other non-participating 

parents may include direct invitation, sending them leaflets or educational 

booklets, introducing the Project by the participating parents, inviting them to 

join parent-child activities in the courses. If both separated parents participate 

in the course of the Project, they should be allocated to different courses to 
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avoid embarrassment and conflicts in discussion and sharing. Also, it would be 

better for them to obtain more insights from the sharing of other separated 

parents. 

o Produce online self-learning materials:  

 Some social workers/counselors recommended the production of online self-

learning materials so that separated parents may access the learning materials 

more flexibly and at their own pace, especially for those who are not available 

or not willing to participate in the courses.  

o Develop a mobile application of the Project: 

 A number of parent participants thought that developing a mobile application 

of the Project would be more convenient for separated couples to get some 

information and tips from the application, especially for separated parents who 

cannot participate in the courses in-person because of work or child-caring. 

Also, an online forum can be set up for users to exchange their views. It is 

noteworthy that privacy issues should be taken into account before establishing 

an online forum. 

o Produce English teaching materials for English-speaking users: 

 Some social workers/counselors indicated that there were no English teaching 

materials in the Project recently. It is suggested to produce English teaching 

materials for English-speaking users. 

o Set up a hotline for separated parents to address their emotional needs: 

 Some parents participants expressed that they sometimes might need instant 

emotional support that was not available in the Project currently. They 

suggested setting up a dedicated hotline for separated parents to address their 

emotional needs.  

o Arrange male social workers/counselors to lead groups/courses for fathers to 

enhance participation of men: 

 Some social workers/conselors considered that it might be easier for male 

workers/counselor to strik a chord with male users as there might be similarities 

in their experience and feelings. Hence, it is suggested that HKCMAC can try 

to arrane social workers/counselors to lead groups/courses for faters to enhance 

participation of men. 
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Training for related practitioners 

o Strengthen training of related practitioners – social workers/counselors in co-

parenting services: 

 Some social workers/counselors suggested strengthening training of related 

practitioners in co-pareting services. Thus, in order to provide effective support 

services for divorced parents, training for related practitioners, such as social 

workers, counselors and mediators, is vital. The sensitivity of the related 

helping professions on the needs and risks of separated parents and their 

children should be enhanced. Knowledge and skills of working with high-

conflict separated/divorced parents should be equipped, especially on the 

issues of child alienation, conflict resolution, emotion regulation, trauma and 

resiliency, child-focused co-parenting, etc. Besides, collaboration among 

different support services for separated parents and their children, such as 

counseling service, mediation and co-parenting services, should be developed 

as a link of professional support to facilitate services referral network and a 

professional knowledge exchange platform. 

Strengthen education and services in the community 

Regarding strengthening education and services in the community, the following 

recommendations are proposed: 

o Increase public awareness of HKCMAC’s services via social media platforms: 

 HKCMAC has already established a Facebook page and a YouTube channel 

that delivers various contents, including course/workshop information, articles, 

video clips, etc. However, it was observed in the focus group discussions that 

very few participants in the focus group discussions knew about HKCMAC’s 

page and channel. In view of this, public awareness of such social media 

platforms can be increased by different means, such as introducing such social 

media platforms in the Project's courses and different services of HKCMAC. 

Besides, subject to the availability of sufficient resources, an Instagram page 

about the Project can be created to reach younger potential participants. In 

addition, feedback and views of the Project users presented on the social media 

platforms may enhance the potential users' motivation to join the Project, which 

may help reach out and provide subsequent support to more divorcing parents.  
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o Promote “help-seeking” for divorcing parents: 

 Some workers/counselors opined that the public awareness of relationship 

help-seeking could be enhanced in society. It is suggested to promote the 

importance of seeking-help and ‘Early Intervention’ for divorcing parents in 

the community. Besides, workers of HKCMAC can promote/introduce/refer 

the Project to the “one-off” service users of services/programs of the Agency, 

such as legal consultations and hotline inquiries, as a way to provide early 

intervention for the divorcing parents.  

o Explore community collaborators to promote the Project: 

 Some parent participants suggested that HKCMAC could collaborate with 

more parties to promote the Project. Therefore, it is recommended that 

HKCMAC can explore community collaborators and extend collaborations to 

promote the Project and recruit potential service users of the Project, such as 

schools, kindergartens, community centers, integrated family service centers, 

law firms, and family courts, etc.  

 

 

 

 

 

 

 

 

 

 

 

 

 



78 

 

Reference 
 

Amato, P. (2000). The consequences of divorce for adults and children. Journal of 

Marriage and the Family, 62(4), 1269–1287. 

Armsden, G. C., & Greenberg, M. T. (1987). The Inventory of Parent and Peer Attachment: 

Individual differences and their relationship to psychological well-being in 

adolescence. Journal of Youth and Adolescence, 16, 427–454. 

Asukai, N., Kato, H., Kawamura, N., Kim, Y., Yamamoto, K., Kishimoto, J., Miyake, Y., 

& Nishizono-Maher, A. (2002). Reliability and validity of the Japanese language 

version of the Impact of Event Scale-Revised (IES-R-J): Four studies of different 

traumatic events. Journal of Nervous and Mental Disease, 190(3), 175–182.  

Census and Statistics Department. (2018). Marriage and divorce trends in Hong Kong, 

1991 to 2016. HKSAR. 

Census and Statistics Department. (2020). Women and men in Hong Kong key statistics. 

HKSAR. 

Feinberg, M. E. (2003). The internal structure and ecological context of coparenting: A 

framework for research and intervention. Parenting: Science & Practice, 3(2), 95–131. 

Ham, B. D. (2003). The effects of divorce on the academic achievement of high school 

seniors. Journal of Divorce & Remarriage, 38(3–4), 167–185. 

Jekielek, S. M. (1998). Parental conflict, marital disruption and children’s emotional well-

being. Social Forces, 76(3), 905–935. 

Kawamura, N., Yoshiharu, K., & Nozomu, A. (2001) Suppression of cellular immunity 

in men with a past history of Posttraumatic Stress Disorder. American Journal of 

Psychiatry, 158(3), 484–486. 

Kolak, A. M., & Vernon-Feagans, L. (2008). Family-level coparenting processes and 

child gender as moderators of family stress and toddler adjustment. Infant and Child 

Development, 17(6), 617–638. 

Kwon, K. A., & Elicker, J. G. (2012). The role of mothers’ and fathers’ parental control 

and coparenting in toddlers’ compliance. Early Education and Development, 23(5), 

748–765. 

Lansford, J. E. (2009). Parental divorce and children’s adjustment. Perspectives on 

Psychological Science, 4(2), 140–152. 

Leung, C. M., Wing, Y. K., Kwong, P. K., & Shum, A. L. K. (1999). Validation of the 

Chinese-Cantonese version of the Hospital Anxiety and Depression Scale and 

comparison with the Hamilton Rating Scale of Depression. Acta Psychiatrica 

Scandinavica, 100(6), 456-461. 

 

 



79 

 

Margolin, G., Gordis, E. B., & John, R. S. (2001). Coparenting: A link between marital 

conflict and parenting in two-parent families. Journal of Family Psychology, 15(1), 3–

21. 

Rognmo, K., Torvik, F. A., Idstad, M., & Tambs, K. (2013). More mental health problems 

after divorce in couples with high pre-divorce alcohol consumption than in other 

divorced couples: Results from the HUNT-study. BMC Public Health, 13(1), 1–11.  

Song, H. R. (2004). Chinese adolescent attachment to parents and friends in relation to 

two dimensions of self-Esteem: A developmental perspective. Psychological Science, 

27, 479–493. 

Weiss, D. S., & Marmar, C. R. (1997). The Impact of Event Scale-Revised. In J. P. Wilson, 

& T. M. Keane (Eds.), Assessing Psychological Trauma and PTSD: A Practitioner’s 

Handbook (pp. 399–411). Guilford Press. 

Wu, K. K., & Chan, K. S. (2003). The development of the Chinese version of Impact of 

Event Scale-Revised (CIES-R). Social Psychiatry and Psychiatric 

Epidemiology, 38(2), 94–98. 

Zigmond, A. S., & Snaith, R. P. (1983). The Hospital Anxiety and Depression Scale. Acta 

Psychiatrica Scandinavica, 67(6), 361–370. 

 

 



80 
 

Annex 1 Questionnaire  
 

香港公教婚姻輔導會 

賽馬會「以孩為本」共享親職計劃評估研究 

 

研究目的 

 

首先多謝你參與這個研究。 

 

這次研究的主要目的，是希望透過科學化的方法，評估賽馬會「以孩為本」共享親職計劃的成效和

服務使用者的需要。研究結果將有助香港公教婚姻輔導會進一步了解參加者的需要，以改善計劃的

內容和服務。 

 

問卷內容 

 

這份問卷旨在探討你與子女的關係、你的情緒狀況、你與另一方家長相處的情況。 

 

保密原則 

 

你所提供的資料將會絕對保密，並作匿名處理。答案無分對錯，請你盡量如實回答問卷內的所有問

題。我們絕不會向另一方家長或子女透露問卷或面談的內容。是次研究所得的資料將只會作研究分

析之用，絕不會作其他用途。 

 

負責收集和分析資料的研究機構 

 

為確保是次研究能夠客觀和中立地進行，香港公教婚姻輔導會特別委託香港城市大學社會及行為科

學系，負責收集和分析研究資料。你的所有資料將匿名處理，如未得你的同意，我們不會將你的個

人資料交給委託機構，以保障你的私隱。 

 

 

參加者編號  

填寫日期  
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第一部份 

在回答以下問題時，請想及你的孩子，並選擇最能描述你的感受的答案。請記着：你對問題的第一

個反應就是你的感受。〔注意：如你的子女已年滿 3 歲，請回答此部份，否則請跳答第二部份。〕 

 

非

常

不

同

意 

(1) 

不

同

意 

 

 

(2) 

中

立 

 

 

 

(3) 

同

意 

 

 

 

(4) 

非

常

同

意 

 

(5) 

1. 我的孩子尊重我的感受。 □ □ □ □ □ 

2. 孩子覺得我是稱職的母親／父親。 □ □ □ □ □ 

3. 孩子希望有不一樣的母親／父親〔指在性格及相處方式上有所改

變〕。 

□ □ □ □ □ 

4. 我接受自己孩子的本質。 □ □ □ □ □ 

5. 當子女遇到困難，他／她會自行解決，不會依靠父母去解決困

難。 
□ □ □ □ □ 

6. 孩子喜歡就著他／她擔心的事情，聽取我的意見。 □ □ □ □ □ 

7. 孩子認為把感受告知我是沒有用的。 □ □ □ □ □ 

8. 我能感受到孩子的懊惱。 □ □ □ □ □ 

9. 孩子覺得跟我談他／她的問題是很羞愧或愚蠢的事。 □ □ □ □ □ 

10. 我對孩子有過高期望。 □ □ □ □ □ 

11. 孩子很容易因為我而懊惱。 □ □ □ □ □ 

12. 很多時候我不知道孩子為着什麼事情而懊惱。 □ □ □ □ □ 

13. 每當與孩子討論事情，我都樂於聆聽他／她的想法。 □ □ □ □ □ 

14. 我願意聽取孩子的意見。 □ □ □ □ □ 

15. 孩子明白我也有自己的困難，所以孩子有困難也不會來麻煩我。 □ □ □ □ □ 

16. 我幫助孩子更了解自己。 □ □ □ □ □ 

17. 孩子會告訴我他／她的困難或煩惱。 □ □ □ □ □ 

18. 孩子在生我的氣。 □ □ □ □ □ 

19. 孩子沒有得到我太多的關注。 □ □ □ □ □ 

20. 我鼓勵孩子告訴我他／她的困難。 □ □ □ □ □ 

21. 我明白我的孩子。 □ □ □ □ □ 

22. 孩子不知道他／她是否能夠依賴我。 □ □ □ □ □ 

23. 我嘗試去了解孩子在惱怒着什麼。 □ □ □ □ □ 

24. 孩子信任我。 □ □ □ □ □ 

25. 我不明白孩子正在面對甚麼問題。 □ □ □ □ □ 

26. 孩子能向我傾吐心中不快。 □ □ □ □ □ 

27. 孩子覺得沒有人能了解他／她。 □ □ □ □ □ 

28. 孩子感到困擾的時候，我會問孩子，有什麼事情困擾著他／她。 □ □ □ □ □ 
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第二部份  

 

以下的問題，是詢問你最近一星期內的情緒健康，請勾選最接近你的情緒狀況的答案。 

 

1. 我感到神經緊張。 

 3□ 大部分時間 2□ 很多時候 1□ 有些時候／間中 0□ 完全沒有 

2. 我依然享受我以往享受的事物。 

 3□ 與以前相差很遠 2□ 只及以前小許 1□ 有點不及以前 0□ 肯定與以前一樣 

3. 我感到一種驚恐，似乎有些可怕的事情會發生。 

 3□ 很肯定有，而且相當厲害                 2□ 有，但不太厲害 

1□ 有少許，但不太令我擔心                 0□ 完全沒有 

4. 我能看到事物有趣的一面，並可感到會心微笑。 

 3□ 完全不能 2□ 肯定不及以前 1□ 有點不及以前 0□ 與以前一樣 

5. 煩惱的念頭在我腦海中呈現。 

 3□ 絕大部分時間                           2□ 很多時 

1□ 有時候，但不太經常                     0□ 只是間中／偶然 

6. 我感到高興。 

 3□ 完全沒有感到 2□ 不時常感到 1□ 有時感到 0□ 大部份時間感到 

7. 我能安坐並感到鬆弛。 

 3□ 完全不能 2□ 不時常能夠 1□ 經常能夠 0□ 肯定能夠 

8. 我感到整個人都慢下來，缺乏動力。 

 3□ 幾乎全部時候 2□ 非常多時候 1□ 有時 0□ 完全沒有 

9. 我有一種忐忑不安的驚恐／十五十六的感覺。 

 3□ 很常有 2□ 相當多時候 1□ 間中有 0□ 完全沒有 

10. 我對自己的儀容已失去興趣。 

 3□ 肯定                                   2□ 比我該關注的少 

1□ 可能比我以前關注的少                   0□ 像以往一樣關注 

11. 我感到不能安靜，好像要不停走動。 

 3□ 很強烈 2□ 相當強烈 1□ 不太強烈 0□ 完全沒有 

12. 我對未來的事物有熱切期望。 

 3□ 絕無僅有 2□ 肯定不及以前 1□ 較為不及以前 0□ 與以前一樣 

13. 我突然感到驚惶失措。 

 3□ 非常多時候 2□ 相當多時候 1□ 不太多時候 0□ 完全沒有 

14. 我能享受喜歡的書刊、電台或電視節目。 

 3□ 絕少能夠 2□ 不常能夠 1□ 有時候能夠 0□ 經常能夠 
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第三部份  

 

以下一些人經歷過壓力事件後會經歷的困難。請細閱每一項目，並按自己過去七天的經驗選擇最能

夠形容每一項困難對你影響的程度。以下提到的那件事是指：與離婚或分居有關的事情。 

1 = 完全沒有這方面的問題或困擾 

2 = 有輕微這方面的問題或困擾 

3 = 有中等程度這方面的問題或困擾 

4 = 有頗嚴重這方面的問題或困擾 

5 = 有非常嚴重這方面的問題或困擾 

 

 1 2 3 4 5 

1. 任何讓我想起那件事的事物，都會為我帶來相關的情緒或感

覺。 
□ □ □ □ □ 

2. 在晚上，我很難睡得持久。 □ □ □ □ □ 

3. 其他的事物不斷讓我想起那件事。 □ □ □ □ □ 

4. 我感到煩躁和憤怒。 □ □ □ □ □ 

5. 我避免讓自己因為想起或記起那件事而感到不快。 □ □ □ □ □ 

6. 我在無意之中想到那件事。 □ □ □ □ □ 

7. 我覺得那件事好像從未發生過或不是真實的。 □ □ □ □ □ 

8. 我避開讓我想起那件事的種種事物。 □ □ □ □ □ 

9. 關於那件事的影像在我的腦海中浮現。 □ □ □ □ □ 

10. 我坐立不安並且容易被驚嚇。 □ □ □ □ □ 

11. 我嘗試不去想起那件事。 □ □ □ □ □ 

12. 我察覺到我對那件事仍然有很多情緒或感覺，但我沒有處理

它們。 
□ □ □ □ □ 

13. 我對那件事感到有點麻木。 □ □ □ □ □ 

14. 我發現我的舉止行為或情緒感覺，好像回復到當日那件事發

生的時候一樣。 
□ □ □ □ □ 

15. 在晚上，我難以入睡。 □ □ □ □ □ 

16. 有關那件事的強烈情緒或感覺，陣陣的湧上我心頭。 □ □ □ □ □ 

17. 我嘗試從記憶中將那件事抹掉。 □ □ □ □ □ 

18. 我難以集中和專注。 □ □ □ □ □ 

19. 那些讓我想起那件事的事物，觸發起我對生理反應，例如：

冒汗，呼吸困難，噁心(作噁)，心跳，等等。 
□ □ □ □ □ 

20. 我夢見那件事。 □ □ □ □ □ 

21. 我感到自己處於高度警惕，步步為營的狀態。 □ □ □ □ □ 

22. 我嘗試不去談論那件事。 □ □ □ □ □ 
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第四部份  

 

以下問題是有關你與孩子的另一方家長的衝突與互相支援，請根據最近兩個星期的情況回答以下的

問題。 

 

 從

不 

(1) 

甚

少 

(2) 

有

時 

(3) 

經

常 

(4) 

常

常 

(5) 

1. 當你和另一方家長商討養育子女的事宜，有多經常會發生爭拗？ □ □ □ □ □ 

2. 商討時的氣氛，有多經常是憤怒和敵意的？ □ □ □ □ □ 

3. 有多經常對話是充滿張力和緊張？ □ □ □ □ □ 

4. 你和另一方家長就養育子女的事宜，有基本分歧？ □ □ □ □ □ 

5. 假如你在與子女有關的事情上需要幫忙，你會向另一方家長尋求幫

助？ 
□ □ □ □ □ 

6. 你覺得另一方家長是你在養育孩子方面的一個幫助和資源？ □ □ □ □ □ 

7. 你覺得自己是另一方家長在養育孩子方面的一個幫助和資源？ □ □ □ □ □ 

8. 假如另一方家長有需要調動子女的探望安排，你願意跟他／她配

合？ 
□ □ □ □ □ 

9. 假如當你有需要調動子女的探望安排，另一方家長願意作出配合？ □ □ □ □ □ 

10. 你覺得另一方家長明白及支持你作為與孩子同住／非與孩子同住的

父母的特殊需要？ 
□ □ □ □ □ 

11. 你們在子女面前說話傷害或侮辱對方 □ □ □ □ □ 

12. 你們利用子女來駁斥對方 □ □ □ □ □ 

13. 當你們爭拗時，要子女表態支持自己 □ □ □ □ □ 

14. 你們不直接對話，而是透過子女傳話 □ □ □ □ □ 

 

以下有四項關於你與另一方家長、子女及家人的關係。請細閱每一項，圈出你現在與各人關係的情

況，6 代表十分好，0 代表完全不好。 

 

 完全 

不好 

 十分好 不適用 

1. 你與另一方家長的關係 0     1     2     3     4     5     6 7 

2. 你與子女的關係 0     1     2     3     4     5     6 7 

3. 你與你父母的關係 0     1     2     3     4     5     6 7 

4. 你與另一方家長父母的關係 0     1     2     3     4     5     6 7 
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第五部份  

 

以下有 16 項關於共享親職的知識和技巧。請細閱每一項，圈出你現在對該項知識或技能的認識程

度，6 代表十分認識，0 代表完全不認識。 

 

 完全 

不認識 

 十分

認識 

1. 父母衝突對子女的影響 0      1      2      3      4      5     6 

2. 父母離異對不同年齡孩子的影響 0      1      2      3      4      5     6 

3. 察覺及了解子女的情緒 0      1      2      3      4      5     6 

4. 與子女溝通的方法 0      1      2      3      4      5     6 

5. 減少衝突的合作技巧〔例如角色轉

換、以「我」出發等〕 
0      1      2      3      4      5     6 

6. 運用有效的溝通技巧去處理衝突    0      1      2      3      4      5     6 

7. 父母為子女利益而攜手合作的重要性   0      1      2      3      4      5     6 

8. 適合父母共享親職的情況   0      1      2      3      4      5     6 

9. 容許父母雙方與子女維持良好關係的

重要性 
  0      1      2      3      4      5     6 

10. 建立適切的親職計劃的重要性   0      1      2      3      4      5     6 

11. 建立以子女最大利益為本的親職計劃

的重要性 
  0      1      2      3      4      5     6 

12. 不透過子女傳話的原因   0      1      2      3      4      5     6 

13. 不在子女面前說話傷害或侮辱另一方

家長的原因 
  0      1      2      3      4      5     6 

14. 不利用子女來駁斥另一方家長的原因   0      1      2      3      4      5     6 

15. 不迫使子女支持自己一方的原因   0      1      2      3      4      5     6 

16. 了解離婚事件對生活的影響   0      1      2      3      4      5     6 

17. 適當處理離異帶來的情緒反應   0      1      2      3      4      5     6 

18. 建立積極正面的人生觀   0      1      2      3      4      5     6 
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第六部份  

 

1. 另一方家長對你是否曾作出精神上的傷害#？ 

 1□ 是，在過去一年前曾發生 2□ 是，在過去一年內曾發生 3□ 否 

2. 另一方家長對你是否曾作出身體上的傷害##？  

 1□ 是，在過去一年前曾發生 2□ 是，在過去一年內曾發生 3□ 否 

3. 你對另一方家長是否曾作出精神上的傷害#？ 

 1□ 是，在過去一年前曾發生 2□ 是，在過去一年內曾發生 3□ 否 

4. 你對另一方家長是否曾作出身體上的傷害##？ 

 1□ 是，在過去一年前曾發生 2□ 是，在過去一年內曾發生 3□ 否 

 

#精神的傷害的例子：這些行為可能伴侶對他/她感到害怕；及／或自尊心低落 

• 對他吼叫 • 恐嚇要向他東西 • 將他朋友／家人隔離 

• 對他吹毛求疵 • 毀壞屬於他東西 • 恐嚇要打他 

• 監視他 • 奚落她（如嘲笑他外貌或行為） • 指責他(如做錯某些事情) 

 • 在朋友／家人／陌生人面前羞辱她  

##身體上的傷害的例子：這些行為可能伴侶對他/她感到害怕；及可能或未必會導致需接受醫療護理的損傷 

• 向他扔東西 • 打他 • 毆打他 • 掌摑他 

• 推撞他 • 以武器恐嚇他 • 掐著他的頸項 • 踢他 

• 抓著他 • 拉扯她的頭髮 • 灼傷或燙傷他  
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第七部份：個人資料〔如果你在上次訪問已提供了個人資料，則無須重複填寫這部份〕 

 

1.  你的性別： 1□ 女 2□ 男 

 

2.  你的年齡： _____________歲 

 

3.  居港年期： 1□ 從出世至今 2□________年〔來自□中國／□其他國家：_______________〕 

 

4.  你的教育程度：   

 1□ 小學或以下 3□ 大專 5□ 其他：_________________ 

 2□ 中學 4□ 大學或以上  

 

5.  你的就業狀況：   

 1□ 僱主╱僱員╱自僱 3□ 家庭料理者 5□ 退休人士 

 2□ 待業 4□ 學生 6□ 其他：____________________ 

 

6.  你的職業： _____________________ 

 

7.  你的個人平均每月收入：   

 1□ HK$4999 或以下 7□ HK$30,000 – 34,999 13□ HK$60,000 或以上 

 2□ HK$5,000 – 9,999 8□ HK$35,000 – 39,999 14□ 領取綜援 

 3□ HK$10,000 – 14,999 9□ HK$40,000 – 44,999 15□ 無收入 

 4□ HK$15,000 – 19,999 10□ HK$45,000 – 49,999  

 5□ HK$20,000 – 24,999 11□ HK$50,000 – 54,999  

 6□ HK$25,000 – 29,999 12□ HK$55,000 – 59,999  

 

8.  你與另一方家長在何時結婚？       ______________年______________月 

 

9.  你目前與另一方家長的婚姻狀況：   

 1□ 分居，(1a) 分居日期：______________年______________月 

 2□ 離婚，(2a) 離婚日期：______________年______________月 

 3□ 其他：______________________________________________ 

 

10.  你目前是否與另一方家長同住？        1□是 2□否 
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11.  你是否有接受其他機構的服務？ 1□是 2□否 

  

(11a) 如是，機構名稱為：_________________________________________ 

    (11b) 如是，你在其他機構接受過什麼服務？〔可選多項〕 

1□ 調解服務 3□ 離婚教育課程╱講座 5□ 共分親職支援服務╱課程╱講座 

2□ 離婚輔導 4□ 個人輔導 6□ 其他：_______________________ 

 

12.  子女數目：   ____________名   

 請填寫子女的性別、年齡、教育／職業、同住人及主要照顧者： 

  性別 年齡 教育／職業 同住人 

〔可選多項〕 

主要照顧者 

〔可選多項〕 

第一名子

女 

1□女 

2□男 

 1□幼稚園     2□小學  

3□中學       4□大專    

5□大學或以上 6□正在就業 

1□本人 

2□另一方家長 

3□其他：

_____________ 

1□本人 

2□另一方家長 

3□其他：

_____________ 

第二名子

女 

1□女 

2□男 

 1□幼稚園     2□小學  

3□中學       4□大專    

5□大學或以上 6□正在就業 

1□本人 

2□另一方家長 

3□其他：

_____________ 

1□本人 

2□另一方家長 

3□其他：

_____________ 

第三名子

女 

1□女 

2□男 

 1□幼稚園     2□小學  

3□中學       4□大專    

5□大學或以上 6□正在就業 

1□本人 

2□另一方家長 

3□其他：

_____________ 

1□本人 

2□另一方家長 

3□其他：

_____________ 

第四名子

女 

1□女 

2□男 

 1□幼稚園     2□小學  

3□中學       4□大專    

5□大學或以上 6□正在就業 

1□本人 

2□另一方家長 

3□其他：

_____________ 

1□本人 

2□另一方家長 

3□其他：

_____________ 

第五名子

女 

1□女 

2□男 

 1□幼稚園     2□小學  

3□中學       4□大專    

5□大學或以上 6□正在就業 

1□本人 

2□另一方家長 

3□其他：

_____________ 

1□本人 

2□另一方家長 

3□其他：

_____________ 
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Annex 2 Consent Form of Questionnaire Survey 
 

受訪者須知 

 

1．研究題目 

賽馬會「以孩為本」共享親職計劃評估研究 

 

2．邀請函 

你受邀參與一項研究課題。在你決定參與之前，瞭解開展這項研究的原因和內容對你來說非常

重要。請仔細閱讀下面的資訊，如有需要，你可以與朋友、親人或你的社工討論。如果有不清楚的

地方或者你想瞭解更多的資訊，你可以諮詢我們。請你慎重決定是否願意參與。 

 

3．研究主要負責人 

    香港城市大學社會及行為科學系副教授蔡惠敏博士，是本研究的主要負責人。 

    

4．研究目的 

這項研究是香港公教婚姻輔導會委託香港城市大學社會及行為科學系進行，旨在評估香港公教

婚姻輔導會的賽馬會「以孩為本」共享親職計劃的成效及服務使用者的需要。 

 

5．選擇你的原因 

凡接受香港公教婚姻輔導會共享親職服務的參加者均獲邀參加是次研究。 

 

6．你是否必須參與？ 

    是否參與是次調查，完全由你來決定。如果你決定參與，那麼你會收到一份受訪者須知並在知

情同意書上簽字。縱使你決定參與，你仍然可以隨時退出而不需要任何理由。 

 

7．參與研究的程序 

如果參與這項研究，你將受邀接受問卷調查。問卷內容旨在探討你與子女的關係、你的情緒狀況、

你與另一方家長的相處情況，以及你對課程教授的知識和技能的了解程度，完成整份問卷大約需要 25

分鐘。這項研究共進行三次問卷調查，第二次問卷調查將於第一次調查完成約一個月後進行，第三次

問卷調查將於第二次調查完成約三個月後進行。在第三次訪問結束後，你將會獲得一張價值 50 港元

的現金劵以答謝你的參與。 

 

另外，此項研究亦會進行服務使用者資料分析，研究團隊會收集和分析你參與香港公教婚姻輔導

會服務的紀錄文件 (如：服務資料表)，有關文件在分析前會先删去一切個人資料。 

 

8．你需要做的事情 

    問卷調查時將要求你回答問題。你只需要坦誠回答即可。對於每一個問題你可以自由選擇是否

回答。 
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9．參與研究的潛在副作用 

     沒有。如果你在回答問題過程中感到不安或壓力，你可以稍作休息，然後考慮是否可以繼續是

次的研究。\ 

 

10．參與研究的潛在好處 

    你所提供的資料將有助香港公教婚姻輔導會進一步了解服務使用者的需要，以改善服務。 

    

11．萬一有問題怎麼辦？ 

    如果你在參與這項研究課題時受到傷害，我們並沒有特殊的賠償措施。如果因為某個人的疏忽

給你造成傷害，你可以訴諸法律程式。無論如何，如果在參與該項研究過程中對任何方面不滿，你

可以使用現有機制投訴。 

 

12．參與者的權利 – 參與及退出 

    你的參與純屬自願性質，你有權在任何時候退出研究，而不會有任何不良後果。 

 

13．參與研究時的保密問題 

    研究過程中收集的所有的資訊我們會嚴格保密。除非取得你的同意或應法律要求，你留給香港

城市大學的姓名、位址等所有資訊將被刪除，你的個人資料將不會被識別出來。 

有需要的話，每個研究參與者都有權利獲得其個人的數據以及公開報告的研究結果。     

我們將通過集體形式發表研究結果。我們不會洩露可辨認的個人資訊。也就是說，在任何報告

或發表刊物中都無法識別出你的身份。如果你想得到發表文章的複印本，你可以聯繫研究人員。  

 

根據香港法律（特別是「個人資料（私隱）條例」，第 486 章），您有權對您個人資料進行保

密，如在本項研究中或與本項研究有關的個人資料的收集、保管、保留、管理、控制、使用（分析

或比較）、在香港內外轉讓、不披露、消除和/或任何方式處理。如有任何問題，您可以諮詢隱私資

料私隱專員或致電到其辦公室（電話號碼：2827 2827），以適當監管或監督您個人資料保護，以便

您能完全認識和瞭解確保遵守法律保護隱私資料的意義。 

  

14．聯繫方式 

如果有任何疑問，你可以聯繫主要負責人蔡惠敏博士：電話 3442 8839 或電郵 

anna.choi@cityu.edu.hk。 

 

你將收到一份受訪者須知和知情同意書。 

 

非常感謝你參與本項研究！ 

 

 

 

 

 

mailto:或
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受訪者知情同意書 

 

研究號碼：__________________ 

 

受訪者編號：________________ 

 

 

項目名稱：賽馬會「以孩為本」共享親職計劃評估研究 

 

我已經閱讀並完全理解研究的受訪者須知，並得到充份提問的機會。 

 

我 同意／不同意**參與賽馬會「以孩為本」共享親職計劃評估研究。 

(**請刪去不適用) 

 

 

 

 

________________________________________ 

受訪者簽名 

 

 

________________________________________ 

受訪者姓名 

 

 

 

日期：______________________________________ 

 

 

 

 

 

 

 

聯絡電話：___________________________________________________________ 

 

聯絡電郵：___________________________________________________________ 

  

如「受訪者須知」所言，完成第一階段的問卷調查之後，研究團隊會進行第二及第三階段的調

查。屆時香港城市大學的研究員會邀請閣下進行電話訪問填寫網上問卷，因此希望閣下留下聯

絡電話及聯絡電郵，以協助研究團隊繼續跟進調查。 
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Annex 3 In-depth Interview Guideline 
 

賽馬會「以孩為本」共享親職計劃評估研究 

深入訪談指引〔服務參加者〕 

 

1) 背景資料 

- 家中有幾多人？多少個小朋友？他們的年齡？性別？ 

- 你住在哪一類型的房屋？公屋/私人樓宇？ 

- 你的職業是什麼？有沒有申請任何政府的財政資助？ 

 

2) 接受服務的經驗 

- 如何得知服務？何人介紹？當時的期望？ 

- 參加了什麼課程？課程的內容是什麼？參加課程的過程是怎樣的？ 

- 在課程中學習什麼知識和技能？這些知識和技能對你有沒有幫助？ 

- 整體而言，服務的內容是否符合你的期望？ 

 

3) 接受服務後的轉變 

- 在參加服務後有沒有轉變？如有，是甚麼呢？ 

◼ 與孩子的關係 

◼ 離異對小朋友的影響 

◼ 離異對自己的影響 

◼ 處理情緒的知識和技巧 

◼ 與前配偶╱孩子爸爸（媽媽）的溝通和關係 

◼ 與前配偶╱孩子爸爸（媽媽）共同養育孩子 

 

4) 對服務的意見 

- 服務對你的幫助是什麼？對子女的幫助是什麼？ 

- 你接受服務過程中，最深刻的經驗是？ 

- 你對服務最欣賞的是什麼？ 

- 你對服務有什麼意見和建議（例如服務內容、時間、地點、中心設施等）？ 

- 有沒有其他意見？ 
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賽馬會「以孩為本」共享親職計劃評估研究 

深入訪談指引〔社工〕 

 

1) 背景資料 

- 你是何時開始參與此項計劃的？ 

- 你主要參與哪些課程？ 

 

2) 參與計劃的經驗 

- 你認為參加者對課程有何期望？這些參加者在處理共親職時會面對什麼困難？ 

- 請講述一下以下課程的目標、內容設計、進行方式、時間和活動： 

◼ 「以孩為本」共享親職工作坊 

◼ 「越過幽谷」情緒適應課程（婦女篇） 

◼ 「放下．重拾」情緒適應課程（婦女篇） 

◼ 「親親孩子心」親職技巧課程 

◼ 「以和為貴」溝通及衝突處理課程 

- 整體而言，服務使用者對課程的反應是怎樣的？是否積極參與課程內的活動？是否能夠理解

課程提供的知識和內容？ 

 

3) 對計劃的意見 

- 你對課程和計劃的各方面有何意見？是否符合和達成課程的目標？ 

◼ 內容設計 

◼ 進行方式 

◼ 時間 

◼ 活動 

◼ 中心設施 

- 你認為各個課程有什麼是需要改善的？ 

- 你認為整個計劃或中心設施有什麼是需要改善的？ 

- 你有沒有其他意見？ 
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Annex 4 Consent Forms of Focus Group Discussions 
 

受訪者須知 

（服務參加者） 

 

1．研究題目 

賽馬會「以孩為本」共享親職計劃評估研究 

 

2．邀請函 

你受邀參與一項研究課題。在你決定參與之前，瞭解開展這項研究的原因和內容對你來說非常

重要。請仔細閱讀下面的資訊，如有需要，你可以與朋友、親人或你的社工討論。如果有不清楚的

地方或者你想瞭解更多的資訊，你可以諮詢我們。請你慎重決定是否願意參與。 

 

3．研究主要負責人 

    香港城市大學社會及行為科學系副教授蔡惠敏博士，是本研究的主要負責人。 

    

4．研究目的 

這項研究是香港公教婚姻輔導會委託香港城市大學社會及行為科學系進行，旨在評估香港公教

婚姻輔導會的賽馬會「以孩為本」共享親職計劃的成效及服務使用者的需要。 

 

5．選擇你的原因 

凡接受香港公教婚姻輔導會共享親職服務的參加者均獲邀參加是次研究。 

 

6．你是否必須參與？ 

    是否參與是次調查，完全由你來決定。如果你決定參與，那麼你會收到一份受訪者須知並在知

情同意書上簽字。縱使你決定參與，你仍然可以隨時退出而不需要任何理由。 

 

7．參與研究的程序 

如果參與這項研究，你將受邀進行聚焦小組討論，分享你對香港公教婚姻輔導會共享親職計劃的

意見，整個過程大約需要 90 分鐘，過程會被錄音，而訪問錄音帶會在完成整個研究後半年內銷毀。 

 

另外，此項研究亦會進行服務使用者資料分析，研究團隊會收集和分析你參與香港公教婚姻輔導

會服務的紀錄文件（如：服務資料表），有關文件在分析前會先删去一切個人資料。 
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8．你需要做的事情 

    問卷調查時將要求你回答問題。你只需要坦誠回答即可。對於每一個問題你可以自由選擇是否

回答。 

 

9．參與研究的潛在副作用 

     沒有。如果你在回答問題過程中感到不安或壓力，你可以稍作休息，然後考慮是否可以繼續是

次的研究。 

 

10．參與研究的潛在好處 

    你所提供的資料將有助香港公教婚姻輔導會進一步了解服務使用者的需要，以改善服務。 

    

11．萬一有問題怎麼辦？ 

    如果你在參與這項研究課題時受到傷害，我們並沒有特殊的賠償措施。如果因為某個人的疏忽

給你造成傷害，你可以訴諸法律程式。無論如何，如果在參與該項研究過程中對任何方面不滿，你

可以使用現有機制投訴。 

 

12．參與者的權利 – 參與及退出 

    你的參與純屬自願性質，你有權在任何時候退出研究，而不會有任何不良後果。 

 

13．參與研究時的保密問題 

    研究過程中收集的所有的資訊我們會嚴格保密。除非取得你的同意或應法律要求，你留給香港

城市大學的姓名、位址等所有資訊將被刪除，你的個人資料將不會被識別出來。 

有需要的話，每個研究參與者都有權利獲得其個人的數據以及公開報告的研究結果。     

我們將通過集體形式發表研究結果。我們不會洩露可辨認的個人資訊。也就是說，在任何報告

或發表刊物中都無法識別出你的身份。如果你想得到發表文章的複印本，你可以聯繫研究人員。  

 

根據香港法律（特別是「個人資料（私隱）條例」，第 486 章），您有權對您個人資料進行保

密，如在本項研究中或與本項研究有關的個人資料的收集、保管、保留、管理、控制、使用（分析

或比較）、在香港內外轉讓、不披露、消除和/或任何方式處理。如有任何問題，您可以諮詢隱私資

料私隱專員或致電到其辦公室（電話號碼：2827 2827），以適當監管或監督您個人資料保護，以便

您能完全認識和瞭解確保遵守法律保護隱私資料的意義。 

  

14．聯繫方式 

如果有任何疑問，你可以聯繫主要負責人蔡惠敏博士：電話 3442 8839 或電郵 

anna.choi@cityu.edu.hk。 

 

你將收到一份受訪者須知和知情同意書。 

 

非常感謝你參與本項研究！ 
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受訪者知情同意書 

 

研究號碼：__________________ 

 

受訪者編號：________________ 

 

 

項目名稱：賽馬會「以孩為本」共享親職計劃評估研究 

 

我已經閱讀並完全理解研究的受訪者須知，並得到充份提問的機會。 

 

我 同意／不同意**參與賽馬會「以孩為本」共享親職計劃評估研究。 

(**請刪去不適用) 

 

 

 

 

________________________________________ 

受訪者簽名 

 

 

________________________________________ 

受訪者姓名 

 

 

 

日期：______________________________________ 
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受訪者須知 

（社工） 

 

1．研究題目 

賽馬會「以孩為本」共享親職計劃評估研究 

 

2．邀請函 

你受邀參與一項研究課題。在你決定參與之前，瞭解開展這項研究的原因和內容對你來說非常

重要。請仔細閱讀下面的資訊，如有需要，你可以與朋友、親人或你的社工討論。如果有不清楚的

地方或者你想瞭解更多的資訊，你可以諮詢我們。請你慎重決定是否願意參與。 

 

3．研究主要負責人 

    香港城市大學社會及行為科學系副教授蔡惠敏博士，是本研究的主要負責人。 

    

4．研究目的 

這項研究是香港公教婚姻輔導會委託香港城市大學社會及行為科學系進行，旨在評估香港公教

婚姻輔導會的賽馬會「以孩為本」共享親職計劃的成效及服務使用者的需要。 

 

5．選擇你的原因 

凡參加香港公教婚姻輔導會共享親職服務的社工均獲邀參加是次研究。 

 

6．你是否必須參與？ 

    是否參與是次調查，完全由你來決定。如果你決定參與，那麼你會收到一份受訪者須知並在知

情同意書上簽字。縱使你決定參與，你仍然可以隨時退出而不需要任何理由。 

 

7．參與研究的程序 

如果參與這項研究，你將受邀進行聚焦小組討論，分享你對香港公教婚姻輔導會共享親職計劃的

意見，整個過程大約需要 90 分鐘，過程會被錄音，而訪問錄音帶會在完成整個研究後半年內銷毀。 

 

8．你需要做的事情 

    問卷調查時將要求你回答問題。你只需要坦誠回答即可。對於每一個問題你可以自由選擇是否

回答。 

 

9．參與研究的潛在副作用 

     沒有。如果你在回答問題過程中感到不安或壓力，你可以稍作休息，然後考慮是否可以繼續是

次的研究。 

 

10．參與研究的潛在好處 

    你所提供的資料將有助香港公教婚姻輔導會進一步了解服務使用者的需要，以改善服務。 
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11．萬一有問題怎麼辦？ 

    如果你在參與這項研究課題時受到傷害，我們並沒有特殊的賠償措施。如果因為某個人的疏忽

給你造成傷害，你可以訴諸法律程式。無論如何，如果在參與該項研究過程中對任何方面不滿，你

可以使用現有機制投訴。 

 

12．參與者的權利 – 參與及退出 

    你的參與純屬自願性質，你有權在任何時候退出研究，而不會有任何不良後果。 

 

13．參與研究時的保密問題 

    研究過程中收集的所有的資訊我們會嚴格保密。除非取得你的同意或應法律要求，你留給香港

城市大學的姓名、位址等所有資訊將被刪除，你的個人資料將不會被識別出來。 

有需要的話，每個研究參與者都有權利獲得其個人的數據以及公開報告的研究結果。     

我們將通過集體形式發表研究結果。我們不會洩露可辨認的個人資訊。也就是說，在任何報告

或發表刊物中都無法識別出你的身份。如果你想得到發表文章的複印本，你可以聯繫研究人員。  

 

根據香港法律（特別是「個人資料（私隱）條例」，第 486 章），您有權對您個人資料進行保

密，如在本項研究中或與本項研究有關的個人資料的收集、保管、保留、管理、控制、使用（分析

或比較）、在香港內外轉讓、不披露、消除和/或任何方式處理。如有任何問題，您可以諮詢隱私資

料私隱專員或致電到其辦公室（電話號碼：2827 2827），以適當監管或監督您個人資料保護，以便

您能完全認識和瞭解確保遵守法律保護隱私資料的意義。 

  

14．聯繫方式 

如果有任何疑問，你可以聯繫主要負責人蔡惠敏博士：電話 3442 8839 或電郵 

anna.choi@cityu.edu.hk。 

 

你將收到一份受訪者須知和知情同意書。 

 

非常感謝你參與本項研究！ 
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受訪者知情同意書 

 

研究號碼：__________________ 

 

受訪者編號：________________ 

 

 

項目名稱：賽馬會「以孩為本」共享親職計劃評估研究 

 

我已經閱讀並完全理解研究的受訪者須知，並得到充份提問的機會。 

 

我 同意／不同意**參與賽馬會「以孩為本」共享親職計劃評估研究。 

(**請刪去不適用) 

 

 

 

 

________________________________________ 

受訪者簽名 

 

 

________________________________________ 

受訪者姓名 

 

 

 

日期：___________________________________ 

 



 
 



 
 

 


